National Faculty Survey, 2010-11: UW-Green Bay
UW-Green Bay has participated in the triennial National Faculty Survey administered by UCLA’s Higher Education Research Institute in 2004-5, 2007-8 and, most recently, 2010-11.  In 2010-11, over 13,000 full-time undergraduate faculty from across the country responded to questions about their working life, including 81 from UW-Green Bay.  UWGB’s response represents 46% of those eligible to participate.  This summary will focus on two areas of comparison between UW-Green Bay faculty and 4,962 respondents from 98 other public baccalaureate and master’s institutions:  1) compensation and workload, and 2) themes that relate to UWGB’s select mission.

Data Caveats
Differences between UWGB and the national comparison can result from the respondents having different experiences or from the respondents coming from subtly different populations.  Figure 1 shows that UWGB has disproportionately few full professors and disproportionately many associate professors.  This difference in career stage between the two groups may influence some aggregate differences in experiences and opinions.  For example, since full professors usually have higher salaries than associates, the distribution of salaries at UWGB is lower than the comparison group simply because UWGB has relatively few faculty at the highest rank.  The distribution of UWGB respondents by rank closely matches the campus’s actual distribution.  
1. Compensation, workload and job satisfaction
Table 1 contains results from selected items that address compensation, including ones on which UWGB faculty differ significantly from the comparison group.  Satisfaction with salary amounts has fallen every year that UWGB has participated in this survey (figure 2).  In comparison, the level of satisfaction with salary expressed by faculty at other public baccalaureate and master’s institutions has remained stable during this period. Notably, in 2010-11 not a single respondent from UWGB indicated feeling “Very satisfied” with his or her salary. UWGB’s low level of satisfaction does not stem from having fewer higher-paid full professors.  In fact, only 8% of the full professors expressed satisfaction with their salaries, a rate even lower than the overall 11%.
High levels of satisfaction with health and retirement benefits partially off-set perceived low salaries.  According to data from National Center for Education Statistics’ Integrated Postsecondary Education Data System, in 2010 the median health insurance expenditure per full-time instructional staff across 374 public baccalaureate and master’s type institutions was $8,454, compared to $14,352 at the eleven comprehensive schools in the UW System [data extraction and computation  conducted by UWGB Office of Institutional Research and Assessment]. Retirement benefits in Wisconsin were almost identical to those found in similar schools across the country (approximately $6,500 per full-time instructional staff).  Many schools provide benefits not available at UWGB.  In 2010, 37% of schools in this comparison group provided tuition benefits for dependents of their staff averaging over $4,000 per instructor.
Table 1.  Compensation and Related Financial Questions
	Item and coding
	Comparison
	UWGB

	Satisfaction with salary (percent “Very satisfied” or “Satisfied”)
	44%
	11%

	Satisfaction with health benefits (percent “Very satisfied” or “Satisfied”)
	75%
	78%

	Satisfaction with retirement benefits (percent “Very satisfied” or “Satisfied”)
	70%
	76%

	Satisfaction with tuition benefits (percent “Very satisfied” or “Satisfied”)
	52%
	0%

	Satisfaction with availability of child care at this institution (percent “Very satisfied” or “Satisfied”)
	36%
	0%

	There is adequate support for faculty development (percent “Agree strongly” or “Agree”)
	61%
	46%

	Institutional budget cuts have been a source of stress in the last two years
	85%
	94%

	Personal finances have been a source of stress in the last two years
	70%
	86%

	Faculty are rewarded for being good teachers (percent “Very descriptive” or “Somewhat descriptive”)
	73%
	65%



Table 2 suggests that UWGB faculty work somewhat or significantly more than their peers at similar schools.  UWGB faculty produce more scholarship than their peers. Full professors have the highest number of recent publications.  If UWGB had proportionately as many full professors as found at peer institutions, the average number of professional writings published in the last two years would be 2.22, 10% higher than the comparison mean.  At UWGB, teaching loads have been a source of greater stress and less satisfaction than among the comparison schools.  For most class types, the mean class size at UWGB does not differ from the comparison group.  However, UWGB’s general education classes appear to be significantly larger.
Table 2.  Workload Items
	Item and coding
	Comparison
	UWGB

	Professional writings published in the last two years (mean)
	2.01
	2.13

	Percent that spends 13 or more hours a week in scheduled teaching
	25%
	31%

	Percent that spends 13 or more hours a week preparing for teaching
	46%
	49%

	Percent that spends 5 or more hours a week in research/scholarly writing
	42%
	53%

	Research and publishing demands have been a source of stress in the last two years
	64%
	72%

	Teaching load has been a source of stress in the last two years
	71%
	84%

	Teaching load satisfaction (Percent “Very satisfied” or “Satisfied”)
	46%
	35%

	Mean student enrollment in General Education courses
	49
	64




Table 3 summarizes a set of holistic items reflecting the general sense of professional satisfaction.  In 2004-05 and 2007-08 overall job satisfaction at UWGB has consistently lagged behind the comparison group by the margin experienced in 2010 (12%). The percents of respondents considering leaving UWGB and considering leaving the profession entirely have both sky-rocketed at UWGB since 2004-05 while the comparison groups have remained fairly constant. In 2010, 77% of UWGB’s associate professors and 80% of assistant professors indicated they had recently considered leaving UWGB for another institution.  Almost half of UWGB’s associate professors and over a third of full professors have recently considered early retirement (48% and 38% respectively) and almost a third of UWGB’s assistant professors have recently received at least one firm job offer from another institution.  Controlling for rank, factors that appear to differentiate those who have considered leaving from those who have not include competency of colleagues, the opportunity for scholarly pursuits, and clerical and administrative support.
Table 3.  Overall Professional Satisfaction
	Item and coding
	Comparison
	UWGB

	Overall job satisfaction (Percent “Very satisfied” or “Satisfied”)
	73%
	61%

	Feel that you achieve a healthy balance between your personal life and your professional life (Percent “To a great extent”)
	32%
	28%

	Percent that has considered early retirement during the last two years
	23%
	31%

	Percent that has considered leaving academe for another job during the last two years
	35%
	56%

	Percent that has considered leaving this institution for another in the last two years
	47%
	71%

	If you were to begin your career again, would you still want to come to this institution? (Percent “Definitely yes” or “Probably yes”)
	66%
	49%

	If you were to begin your career again, would you still want to be a college professor? (Percent “Definitely yes” or “Probably yes”)
	88%
	79%



 


2. Evidence of Select Mission in Faculty Opinions and Experiences
UWGB’s select mission addresses five specific dimensions.  The second section of this report takes each of those dimensions and explores what the responses to the Faculty Survey indicate about the current vitality of that dimension at UWGB.

2a) Interdisciplinary, problem-focused education
Responses to items about interdisciplinary and problem-oriented teaching show large differences between UWGB and the comparison group.  Additional analysis of UWGB’s data shows that assistant and associate professors may not have internalized interdisciplinary and problem-focused approaches as much as full professors.  For every item listed in table 5, more full professors give the highest response than do the other legal faculty.  For example, 100% of full professors taught an interdisciplinary course and engage in research that spans multiple fields, compared to 79% and 66%, respectively, of the other legal faculty.  Controlling for rank, there is a statistically significant relationship (partial correlation r = .31, two-tailed significance =0.21) between age and responses to the interdisciplinary, problem-focused items.  In short, the younger legal faculty are not as clearly focused on this aspect of UWGB’s mission as their older colleagues.  One cannot tell whether the currently older faculty arrived on campus fully socialized to the interdisciplinary, problem-focused mission or became more devoted to it through their years of service to UWGB.
  
Table 5.  Interdisciplinary, problem-focused education
	Item and coding
	Comparison
	UWGB

	Taught an interdisciplinary course in the past two years 
	38%
	81%

	Engaged in academic research that spans multiple disciplines in the past two years
	56%
	64%

	In your interactions with undergraduates, how often do you encourage them to seek solutions to problems and explain them to others? (Percent “Frequently”)
	73%
	77%

	In your interactions with undergraduates, how often do you encourage them to seek alternative solutions to a problem? (Percent “Frequently”)
	62%
	75%

	In your interactions with undergraduates, how often do you encourage them to integrate skills and knowledge from different sources and experiences? (Percent “Frequently”)
	80%
	91%

	In how many courses that you teach do you use real-life problems as a part of coursework? (Percent “All”)
	35%
	45%

	How strongly do you agree that colleges should be actively involved in solving social problems? (Percent “Agree strongly”)
	21%
	32%



2b) Critical thinking
Almost all survey respondents place a high value on teaching undergraduates to think critically.  The pedagogies that UWGB faculty use to encourage the develop critical thinking largely mirror those used in the comparison group.  
Table 6.  Critical thinking
	Item and coding
	Comparison
	UWGB

	How important is it for undergraduate students to develop the ability to think critically? (Percent “Essential”)
	90%
	94%

	In your interactions with undergraduates, how often do you encourage them to evaluate the quality or reliability of information they receive? (Percent “Frequently”)
	72%
	72%

	In your interactions with undergraduates, how often do you encourage them to support their opinions with logical argument? (Percent “Frequently”)
	83%
	81%

	In your interactions with undergraduates, how often do you encourage them to look up scientific research articles and resources? (Percent “Frequently”)
	55%
	65%

	In your interactions with undergraduates, how often do you encourage them to explore topics on their own, even though it was not required for a class? (Percent “Frequently”)
	54%
	63%

	In your interactions with undergraduates, how often do you encourage them to seek feedback on their academic work? (Percent “Frequently”)
	76%
	75%


2c) Multicultural competence and diversity
Items on the survey related to diversity address how the institution approaches diversity as a curricular component and how its practices enhance diversity in the workplace.  In general, UWGB faculty reflect a strong commitment to diversity in their teaching and research.  Relatively high numbers teach ethnic studies courses and deal with ethnic and gender themes in their own research.  UWGB faculty indicate that the university has not placed as much emphasis on certain diversity initiatives as other schools have.

Table 7a.  Diversity: Curriculum, Scholarship and Values
	Item and coding
	Comparison
	UWGB

	Percent that taught an ethnic studies course in the past two years
	11%
	25%

	Percent that taught a women’s studies course in the past two years
	8%
	11%

	How important is it for undergraduate students to gain knowledge of and appreciation for other racial and ethnic groups? (Percent “Essential”)
	39%
	45%

	How important is it to teach undergraduate students tolerance and respect for different beliefs? (Percent “Essential”)
	52%
	55%

	How well does the following statement describe your institution? Racial and ethnic diversity should be more strongly reflected in the curriculum.  (Percent “Strongly agree”)
	16%
	25%

	How strongly do you agree that a racially/ethnically diverse student body enhances the educational experiences of all students? (Percent “Agree strongly”)
	56%
	62%

	How strongly do you agree that promoting racial diversity leads to the admission of too many underprepared students? (Percent “Disagree strongly”)
	30%
	39%

	Percent that conducted research or writing focused on racial or ethnic minorities in the past two years
	20%
	40%

	Percent that conducted research or writing focused on women and gender issues in the past two years
	19%
	27%

	How important to you personally is helping to promote racial understanding? (Percent “Essential”)
	37%
	45%

	How descriptive is the phrase “There is respect for the expression of diverse values and beliefs” at your institution? (Percent “Very descriptive”)
	33%
	27%

	How important do you believe this priority is at your institution? To recruit more minority students. (Percent “Highest priority” or “High priority”)
	48%
	51%

	How important do you believe this priority is at your institution? To develop an appreciation for multiculturalism. (Percent “Highest priority” or “High priority”)
	50%
	56%


Table 7b.  Diversity: Workplace Concerns
	Item and coding
	Comparison
	UWGB

	How strongly do you agree that colleges should prohibit racist or sexist speech on campus? (Percent “Agree strongly”)
	34%
	47%

	How descriptive is the phrase “There is respect for the expression of diverse values and beliefs” at your institution? (Percent “Very descriptive”)
	33%
	27%

	Subtle discrimination has been a source of stress in the last two years
	29%
	29%

	How well does the following statement describe your institution? This institution should hire more faculty of color.  (Percent “Strongly agree”)
	19%
	24%

	How well does the following statement describe your institution? There is a lot of racial conflict here.  (Percent “Strongly agree” or “Agree somewhat”)
	8%
	11%

	How well does the following statement describe your institution? Faculty of color are treated fairly here. (Percent “Strongly agree”)
	49%
	46%

	How well does the following statement describe your institution? Women faculty are treated fairly here. (Percent “Strongly agree”)
	48%
	46%

	How well does the following statement describe your institution? Gay and lesbian faculty are treated fairly here. (Percent “Strongly agree”)
	44%
	40%

	How important do you believe this priority is at your institution? To create a diverse multi-cultural campus environment. (Percent “Highest priority” or “High priority”)
	50%
	41%

	How important do you believe this priority is at your institution? To promote gender equity among faculty. (Percent “Highest priority” or “High priority”)
	45%
	38%

	How important do you believe this priority is at your institution? To increase the representation of minorities in the faculty and administration. (Percent “Highest priority” or “High priority”)
	38%
	39%

	How important do you believe this priority is at your institution? To increase the representation of women in the faculty and administration. (Percent “Highest priority” or “High priority”)
	30%
	31%



2d) Environmental sustainability
The Faculty Survey only contains a single item addressing environmental sustainability.  Table 8 contains results for that item from the past three survey administrations.  The wording changed significantly in 2010-11.  UWGB faculty express more support for sustainable practices than the comparison group, although perhaps not as much support as one might expect to find at “Eco-U”.  Item responses at UWGB do not correlate with rank, age, or other personal characteristics.  
Table 8.  Sustainability, 2004-05, 2007-08 and 2010-11
	Item and coding
	Comparison
	UWGB

	2010-11: How important to you personally is adopting ‘green’ practices to protect the environment? (Percent “Essential” or “Very important”)
	61%
	73%

	2007-08: How important to you personally is becoming involved in programs to clean up the environment? (Percent “Essential” or “Very important”)
	36%
	43%

	2004-05: How important to you personally is becoming involved in programs to clean up the environment? (Percent “Essential” or “Very important”)
	31%
	35%



2e) Engaged citizenship
In 2010-11, HERI created two constructs that aggregate the measurement of two dimensions of civic engagement.  The constructs have a mean of 50 and standard deviation of 10.  The first, called “Civic Practice”, relies on evidence of things instructors have done in the classroom and in the community that would indicate a commitment to service and include results from six of the items listed in Table 9a.  UWGB’s average of 54 on the Civic Practice scale is significantly higher than the 51 for the comparison group, with a moderately strong effect size (0.32).  In short, civic practices reported by UWGB faculty indicate strong affirmation for this component of the institution’s mission.  The second construct, called “Civic Minded Values”, contains many of the items listed in Table 9b.  Again, UWGB’s responses affirm the faculty commitment to the mission emphasis on citizenship.  The average of 52 on HERI’s Civic Values scale is significantly higher than the 50 for the comparison group, with a weak effect size (0.27).
The third table of information about the citizenship dimension shows how the faculty view the institution’s priorities vis-à-vis civic engagement.  On several of these items UWGB lags behind the comparison group.  When UWGB first participated in the Faculty Survey, in 2004-05, one item on which the campus stood starkly out from the comparison group was the perception that the institution placed a high or highest value on creating and sustaining partnerships with the surrounding communities.  That year, UWGB’s 68% surpassed the comparison group’s 50% by an extroardinary 18%.  By 2007-08 the margin had fallen to 11% and by 2010-11 it had fallen to 4% and no longer significantly differentiates the campus from its peers. While tables 9a and 9b document a strong faculty commitment to UWGB’s civic engagement mission table 9c suggests the faculty question whether the institution is equally  committed.  Items from a different part of the survey suggest a divide between faculty and administration.  Only 3% of UWGB faculty feel “administrators consider faculty concerns when making policy” and only 9% feel the “administration is open about its policies”, compared to 16% and 20% among the comparison group, respectively.
Table 9a.  Engaged citizenship: Civic Practice
	Item and coding
	Comparison
	UWGB

	Percent that advised student groups involved in service or volunteer work in the past two years
	49%
	66%

	Percent that collaborated with the local community in research or teaching in the past two years
	51%
	73%

	In how many courses that you teach do you use community service as a part of coursework? (Percent ever)
	35%
	34%

	Percent who use their scholarship to address local community needs
	47%
	63%

	Hours per week in community or public service (5 or more)
	12%
	14%

	Percent that engaged in public service or professional consulting without pay in the past two years
	35%
	43%



Table 9b.  Engaged citizenship: Civic Values
	Item and coding
	Comparison
	UWGB

	How important is it to encourage undergraduate students to become agents of social change? (Percent “Essential” or “Very important”)
	57%
	65%

	How strongly do you agree that colleges should encourage students to be involved in community service activities? (Percent “Agree strongly”)
	32%
	33%

	How strongly do you agree that colleges have a responsibility to work with their surrounding communities to address local issues? (Percent “Agree strongly”)
	29%
	40%

	How important is it for undergraduate students to commit to community service? (Percent “Essential” or “Very important”)
	53%
	65%

	How important is it to engage undergraduate students in civil discourse around controversial issues? (Percent “Essential”)
	34%
	41%

	How strongly do you agree that colleges should be actively involved in solving social problems? (Percent “Agree strongly”)
	21%
	32%

	Personally, how important is service to you? (Percent “Essential”)
	17%
	28%

	How important to you personally is participating in a community action program? (Percent “Essential” or “Very important”)
	33%
	40%

	How important to you personally is becoming a community leader? (Percent “Essential” or “Very important”)
	24%
	33%

	How important to you personally is influencing social values? (Percent “Essential” or “Very important”)
	52%
	60%





Table 9c.  Engaged citizenship: Institutional Priorities, 2007-8 and 2010-11
	The item states: “Indicate how important you believe each priority listed below is at your college or university.” Percent “Highest priority” or “High priority” is shown in the table.
	2007-08
	2010-11

	
	Comparison
	UWGB
	Gap
	Comparison
	UWGB
	Gap

	To facilitate student involvement in community service. 
	42%
	26%
	-16%
	45%
	33%
	-12%

	To help students learn how to bring about change in society. 
	34%
	25%
	-9%
	32%
	36%
	+4%

	Provide resources for faculty to engage in community-based teaching or research.
	39%
	25%
	-14%
	34%
	29%
	-5%

	To create and sustain partnerships with surrounding communities. 
	55%
	66%
	+11%
	49%
	53%
	+4%




Mission Wrap-up
Results from the Faculty Survey provide evidence of the strength of the various components of UWGB’s mission.  This single analyst would like to suggest the following “grades”:
	Interdisciplinary, Problem-focused education
	AB
	Definitely ahead of peer institutions, but newer faculty may not be as completely socialized to this goal as senior faculty

	Critical Thinking
	B
	B, in good shape and a little ahead of peer institutions on some items 

	Diversity and multiculturalism
	BC
	B on commitment and curricular dimensions, C (average performance) on diversity in the workplace

	Environmental Sustainability
	AB
	Although stronger than peers, given institutional history perhaps not quite strong enough

	Engaged Citizenship
	B
	A on civic practice and civic values, C on perception of institutional priorities
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