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 High Impact/First Contact Committee Report

EXECUTIVE SUMMARY


The High Impact/First Contact (HIFC) Committee met ten times over the past three months regarding the Task Force recommendations that they were charged to develop.  The recommendations that follow summarize the Committee’s discussions of the best ways to establish the crucial contact necessary at outset of the college career.  In addition, the recommendations provide opportunities to specify to students the expectations we have of them.  Finally, the recommendations allow us to begin to challenge students intellectually and academically early in their university experience.


The outcomes that the Task Force and now the HIFC Committee hope to achieve with these recommendations are:

· To provide information to new students at the time that they are most receptive to it.

· For all incoming students, to make a meaningful and personal first contact in order to establish a relationship with that student;

· For freshman, to prepare them for their upcoming college career;

· For all, to engage the students academically as soon as they begin their studies;

· For all, to facilitate the development of academic and social connections to faculty, academic staff, other students and the University of Wisconsin-Green Bay.

It is expected that these recommendations should:

· lead to a better-prepared learner at the University;

· allow for better advising and preparation for the students’ college career and beyond (perhaps shortening the number of semesters to complete the degree); 

· increase the retention rate of the University.

The plans that follow are structured around the three recommendations provided by the Task Force Report: 

1. Redesign the SOAR and Introduction to College programs

2. Create and Require a New Student Seminar

3. Institute Peer Orientation and Development Groups to better structure student’s exploration of interests and needs.

The HIFC Committee recommends that:

1)  SOAR and Introduction to College (ITC) programs be mandatory for all new freshman, that the SOAR program place a greater emphasis on academic advising and registration, and that some of orientation dimensions of the SOAR program be incorporated into a credit-bearing, mandatory Introduction to College Program.

2) a New Student Seminar (NSS) be developed that would be mandatory for all new freshman and some new transfer students.  The proposed seminar would be a content-based, 12 week course with a set of common curricular objectives addressed through variable content seminars.

3) Peer Leaders be incorporated into all components of the high impact first contact programs (SOAR, ITC, NSS) and that the Peer Leaders assume responsibility for extending the high impact first contact experiences through the second semester.  

4) an integration of the high impact first contact programs that will create learning communities of students, faculty and peer leaders. The learning communities will be established in ITC, and sustained through the NSS and the peer leader activities.

The Committee believes strongly that the programs associated with this part of the Learning Experience needs to be administered as a centralized university system rather than by the individual academic programs.  It is also important that all academic programs participate in the implementation of the recommendations proposed by the Committee.  For example, the Committee, and we believe the University, should expect representation from all academic programs in the development and teaching of the New Student Seminars.


Centralized administration of these programs suggests that some one or some institution must have the responsibility for this program.  Because the Committee has an expectation that all academic programs will be involved, placing the administration of these program within the responsibilities of the University’s current Deans may be problematic.  Therefore, the reporting lines for these High Impact/First Contact programs, at this time, should be directly to the Provost/Vice Chancellor for Academic Affairs.
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High Impact/First Contact (HIFC) Plan for Recommendation #1:

Redesign of the SOAR and Introduction to College Programs

Background/Context

Recommendation I of the Task Force on the Compelling Idea calls for a redesign and combination of the SOAR and Introduction to College experiences.  The importance of these programs for all incoming students was seen as an essential element of the full learning experience for UW-Green Bay students.  This redesign will set the stage for incoming students to get the “high impact” and “first contact” that the Task Force and the HIFC Subcommittee believes is a very important beginning to the student learning experience.  The HIFC Subcommittee recommendations and the potential issues that will need to be addressed as the University moves to implement the changes are summarized below.

The SOAR program currently provides two major elements.  First, it is an orientation program for incoming freshman and their parents.  In some cases, the program acts as an initial introduction to UW-Green Bay.  This part of SOAR was often referred to as the “programmatic” component during the Task Force and HIFC discussions.  Second, the program allows for students to register for the upcoming fall semester. 

The Introduction to College program is currently a voluntary program offered to incoming freshman.  It occurs a few days before the beginning of the fall semester and provides students with an introduction and orientation to UW-Green Bay, its resources, and what some of the expectations are concerning college life.  It also serves an important social function for incoming students as they begin to meet new friends and begin the process of establishing a sense of “class community or spirit”.  It also serves the mission of the high impact, first contact philosophy because students get to meet faculty who organize the small groups in which most of the Intro activities occur.

Committee Recommendations

I. Changes to the SOAR Program

· The committee recommends that the focus of the SOAR program change such that a stronger emphasis is placed on the academic advising and registration process.   The committee believes faculty contact during the advising/registration process is crucial.  More faculty should be involved in the advising and registration process with the incoming students, again incorporating the “high impact/first contact” philosophy.  The committee envisioned faculty working with approximately 5-10 students per registration session. This can be done in a faculty-led small group or one-on-one (or some combination).  It would culminate with the student, with faculty assistance, selecting a set of first semester courses.

· The committee recommends that the course registration component of SOAR continue to occur during the current time frame (traditionally late May/Early June).  In this way, students will be able to register for classes and have an idea of what their courses will be when they arrive for the fall semester. 

· The committee recommends that the University continue to offer parents the orientation and informational elements that are currently included in SOAR.  Parents can attend these important informational sessions during the time when students are registering (as it occurs now). During these sessions, parents should feel welcomed and have their concerns somewhat alleviated, and be provided with material (e.g., handbook) to take home with them. 

· The committee recommends that the University continue to offer some voluntary activities and workshops (e.g., financial aid, residence life, campus tours, housing tours, etc.) for those SOAR participants that are interested in this.  These activities are especially important for students and parents for whom the SOAR session is their first visit to the campus.

· The committee recommends that the programmatic components of SOAR that are geared toward the students be included in the Introduction to College program that will occur prior to the start of the fall semester (see below).  These programs include areas such as sexual harassment, alcohol and illegal drug use, study skills, diversity awareness, and others.

II. Introduction to College

· The committee concurs with the Task Force recommendation that the Intro to College program should be mandatory for all incoming freshmen, and recommends that the Intro program be credit based (perhaps one credit).  Introduction to College is currently financed through a fee paid by participating students.  The committee believes that an extra fee would not be appropriate for such a required program, and recommends that consideration be given to funding the program through the tuition revenue.  Intro to College will continue to occur during the week before classes.  The number of days is still to be determined, but it will most likely be more than the current 2-3 day program. 

· The committee recommends that most of the current programming elements of Intro should continue, although some expansions or extensions may be necessary.  The following academic oriented programs are currently part of Intro and should continue (perhaps with some changes): scavenger hunt, computer and library orientation sessions, study skills and campus resources workshops,(e.g., notetaking, time management, study abroad opportunities, etc.), and the SOAP/STAR review.  The SOAR programming elements (e.g., drug/alcohol abuse, date rape, etc.) would also be included as part of the academic components.  Finally, the Intro program should also include an introduction to the “learning experience” elements as they are currently being developed.  Introductions to the major elements of the learning experience such as the portfolio, learning plan, citizenship requirements, etc., will give students a common understanding of the culture of the university.

· The committee recommends that an Intro to College for transfer students be developed, and that attendance at it be made mandatory for all transfer students.  The  ITC for transfers would probably not be credit based, but would incorporate those elements of the freshman intro program (or modified versions thereof) that would be appropriate for welcoming and orienting new transfer students to UW-Green Bay.

· The committee believes that the social elements associated with the Intro to College program are also an important part of integrating incoming students into the campus environment.  As such, social programs should continue to play a major role in the Intro programs.  

· During the Intro week, students will also have the opportunity to meet their faculty advisor again to confirm their schedules and make any changes they feel are necessary.  

Implementation Considerations
· There was discussion about moving new freshman registration to the Intro week as an additional incentive to attend the program as well as to link them into campus at one time.  There are many logistical issues here that likely preclude such a change. Some also commented that students probably would want to know what their classes would be when they arrived. 

· The committee noted the need for active recruitment and compensation of faculty to participate.

· Formidable logistics notwithstanding, there was consensus that the Intro week be linked to the New Student Seminar class.  The linkages might include putting Intro and the seminar into a 3 credit package, formulating Intro groups based on seminar enrollment, assigning students to the Intro faculty group leader who will become their seminar instructor, and using the same upperclassperson peer assistants for SOAR, Intro and the seminar. 

· There were some discussions within the committee about the advantages of having the incoming students attend the programmatic portions of SOAR with their parents.  The implementation committee should examine the added value of this compared to the issue of duplicating information students will get during the Intro to College program.

· The committee recognized a need to address the special orientation and registration needs of international students, nontraditional students and transfer students.  Many of the new students to the university are not traditional aged freshman, and they start their experience at UW-Green Bay with many of the same needs for information about campus resources, procedures and learning opportunities.

High Impact/First Contact (HIFC) Plan for Recommendation #2:

Creation of a New Student Seminar (NSS)

Background/Context


Recommendation II of the Task Force Report calls for the development of a “learning how to learn” seminar.  The HIFC Committee took some latitude with this recommendation in terms of the structure and major components of such a course.  The purpose of the course, however, remains consistent with the Task Force Report Recommendation; to continue the high level of contact between student and faculty that began in the Introduction to College program, but to begin to intellectually challenge new students through a content based course.


It is important to state explicitly that the course the HIFC Committee is recommending is NOT intended to be a “University 101” course that will teach students study skills and the like (e.g., time management, how to take exams, interpersonal communication skills, etc.).  These skills are unquestionably important for incoming students, and they will be introduced and discussed within the Introduction to College program.  However, the Committee believed that attempting to teach these skills outside the context of substantive material would not be a valuable exercise.   Rather, faculty should be aware of these skill development needs of new students as they develop New Student Seminars (NSS), and should avail themselves to opportunities to help students reinforce and practice them as they complete the seminar.


Since the NSS would be a required course for incoming students, the issue of how this course would fit into our General Education requirements will need to be addressed.  The Competency-Based General Education Committee will be making their own proposals regarding general education, but the HIFC Committee believes that this course might best be viewed as a “front-door” to a revised general education program and as such would not necessarily add additional credits to the general education requirement.

Committee Recommendations

I.
Link with Introduction to College Program

The HIFC Committee recommends that the NSS be directly linked with the Intro to College groups.  In other words, the same “class” from Intro would become the NSS class.  Ideally, the Intro faculty group leader would be the NSS instructor in order to continue the high impact contact that had already been initiated during Intro to College.  Maintaining the Intro group through NSS would also allow the faculty member to incorporate some of the academic and skill-based material from Intro into their NSS. 

II.
Credits and Course Length

There were a number of options discussed by the Committee regarding the length of the seminar and the number of credits that it should carry.  As already stated, the Committee recommends that the Intro to College program should be assigned one (1) credit.  By coupling Intro to College with the NSS, there are some administrative benefits of making the NSS a two (2) credit course.  The Intro and the NSS would make a 3 credit package for tuition and teaching load calculation purposes.  A two credit model would also allow the class to “end” at about the 12th week of the semester, providing students with some additional time to work on the typical end-of-semester load from their other classes.  However, the committee was not opposed to the option of a three-credit seminar, if the faculty felt that more instructional time was needed to meet the objectives of the course.

III.
Content of NSS Course

The HIFC Committee believes that the NSS course needs to be content-based in order to be most effective and engaging for both the students and the faculty members involved in the course. Content wise, the seminars will be as different as the faculty developing them.  Regardless of the substantive content, however, all seminars must ensure that they  incorporate a set of common goals and objectives.  The Committee recommends that seminars be designed around the following seven curricular objectives:
· Critical thinking/problem solving:

This is consistent with the institution’s educational philosophy as outlined in the Green Bay Idea of an Educated Person.  Students need to be able to examine problems from multiple perspectives and look at information and data with an understanding that there are likely biases that filter this information.  Effective problem solving flows from the ability of a person to interpret information and be able to think about the connections between the source of the information and the conclusions that are drawn.  NSS courses should include content-based assignments that require students to develop their critical thinking and problem solving skills.

· Communication Skills
Effective communication is crucial to be effective in the world today.  The NSS should emphasize and incorporate a variety of communication skills including writing, oral, and the ability to work in a team or small group environment.  NSS courses should require the use of these communication skills.  For example, a course should include some number of small papers and oral presentations.

· Creativity/innovation

Creativity and innovation are also important elements that should be included in the NSS courses.  Creativity in this context does not necessarily mean from an artistic perspective, although it may.  Students should be expected to have the ability to come up with new ideas or ways of presenting their ideas or beliefs.  

· Exploring underlying value systems

Through readings, discussions, and writing, the NSS should help students to recognize that an individual’s values affect the way he/she looks at things.  This realization can start with a student reflecting on his or her own values and how they shape the way they perceive the world.  The intent of this objective is help students realize that differences in beliefs and opinions are typically not an issue of “I’m right, and your wrong”, but rather originate from different perspectives based on how information is being filtered through one’s own set of beliefs and values.

· Learning Plan/Portfolio

The NSS is the ideal place for the student to begin the process of developing the Learning Plan that will shape their UW-Green Bay education.  It also should be where students begin learning about the portfolio requirement and how to start and maintain a portfolio.  As part of this requirement, students should be provided information on the University’s Learning Experience requirements.  Students can begin to sketch out a plan for how they will meet them.

· Information Literacy Standards

The Committee believes strongly that one of the elements crucial to the NSS is the idea of information literacy.  While there are many elements associated with information literacy issues, according to the Association of College & Research Libraries (http://www.ala.org/acrl/ilstandardlo.html), there are five standards that make up an information literate student.  The information literate student:

· determines the nature and extent of the information needed

· accesses needed information effectively and efficiently

· evaluates information and its sources critically and incorporates selected information into his or her knowledge base and value system

· individually or as a member of a group uses information effectively to accomplish a specific purpose

· understands many of the economic, legal, and social issues surrounding the use of information and accesses and use information ethically and legally.

The Committee suggests that introducing these standards be adopted as one of the curricular objectives of the NSS course.

· Ongoing Self-Reflection
As with information literacy, the Committee feels that fostering the habit of on-going self-reflection should be a fundamental objective of the NSS.  The Committee believes that students will be more engaged with their education and likely perform better when they have developed the ability to reflect on their own learning.  The Learning Plan and Portfolio requirement in the Task Force Report are obvious products of this type of thinking.  The skills that lead to self-reflective thinking and learning should be purposefully cultivated in the NSS.

It would not be expected that this course would lead to student mastery of these areas. Rather, the intent would be to introduce students to intellectually rigorous, engaging content and provide them with learning experiences that will help them to practice and refine these skills.

The Committee supports the creation of a course proposal system to screen seminar proposals against these or some other agreed-upon set of curricular objectives, and to determine which seminars will be offered in the upcoming fall semester.  Active recruitment of faculty to develop and teach seminars will be crucial at the outset to ensure a positive experience and to build momentum for the NSS program.  Some samples of representative course outlines are included in the Appendix to this report.

IV.
Engaging Learning Setting

The HIFC Committee agreed that one of the major goals of the NSS should be to ensure an engaging learning setting.  Besides being essential for the success of the seminar itself, the right kind of learning setting can produce some other beneficial outcomes related to the high impact/first contact goals (increased socialization among students and between students and faculty, for example).  In order to ensure an engaging learning setting, the Committee recommends that the University actively recruit those faculty, academic staff, and peer mentors/assistants that will best meet the needs of the program.  The course needs to taught as a small seminar class (no more than 20 students) to encourage discussion and communication.  The peer leaders (see below) should be actively engaged in the classroom discussions and also outside the classroom.  Training for faculty instructors and peer assistants (see below), as well as adequate support and resources, should be provided to create the conditions for an engaging learning environment.

V. 
Seminar Instructor Training/ Resource Library

The HIFC Committee recommends that all seminar instructors involved in teaching the NSS go through an established faculty development session that explicitly addresses issues and topics discussed above.  This development session should occur during the summer prior to the course (preferably immediately after the Spring semester) and faculty should be compensated for their time in the session.  The Committee was very impressed with a similar session currently being offered by UW-Milwaukee and encourages the consultation with the appropriate people running the UW-M program.  This program uses experienced seminar instructors from previous semesters as instructors for the new faculty development session.

The Committee supports the involvement of the peer leaders and/or other students in the instructor training program.  In addition to providing the peer leaders with an opportunity to learn about the seminar, the peer leaders can provide valuable feedback to instructors who are in the process of developing the seminar courses.

The Committee also believes that a resource library should be established to keep files of all the courses taught along with the various materials used by the faculty during the courses.  This will provide a valuable resource for any faculty member thinking about developing an NSS course.

VI.
Advising

In order to further encourage the type of high impact/first contact benefits, the HIFC Committee recommends that the faculty teaching the NSS be the faculty advisor for the students in the seminar for at least their first year at UW-Green Bay.  Between Intro to College, the NSS, and personal advising, the Committee believes that each incoming student will have the opportunity for a meaningful and personal relationship with at least one faculty member during their initial year at the University.  While it is true that not all NSS faculty instructors/advisors will be able to advise on specific issues of all majors, the faculty advisor will have knowledge of who to contact with regard to program-specific questions or issues.

VII.
Peer Leaders

Recommendation #3 explicitly deals with the issue of peer leaders and their role in the Learning Experience.  The HIFC specifically recommends that the peer leaders (upper-class students that would be recruited to participate in the high impact/first contact initiatives) be utilized as collaborators and teaching assistants for the NSS. Peer leaders could play a role within the classroom of the NSS and also outside the classroom by setting up formal and informal opportunities for students to meet in groups to discuss a variety of topics and issues.  Peer leaders could also sustain the connections made during the NSS as students move into their second semester.  This could occur through informal meetings, activities, a listserv or some other mechanism.

 A number of faculty at UW-Green Bay currently use upper-class majors in their lower-level classes to help facilitate student learning with very successful results.  We propose that peer leaders be actively recruited by the faculty members developing the seminars.  The recruited leader would likely be a student within the major the faculty member is associated with, and s/he would be known to have the necessary skills to take on this important role.   Peer leaders will need to go through training and development to prepare them for this role.  The Committee suggests that options for compensation for the peer leaders be offered.   These options may include credit (internship or independent study), fulfillment of the citizenship requirement, monetary compensation, or some combination thereof.

VIII. 
New Transfer Students

The Committee had a number of discussions concerning transfer students and which transfer students, if any should be required to take the NSS.  No conclusive mandate for transfer students was recommended.  Obviously, transfers should be allowed to participate in the NSS (as well as Intro to College) if they so choose.  In most cases, however, transfer students will need to be evaluated individually to determine whether they should be require or encouraged to take the NSS.  Some transfers will have a similar NSS course from a previous school for which transfer credit may be awarded.  Others may be transferring in a large number of credits (or have an Associate’s degree) and may not need such a course.  For those transfers who are not required or recommended for the NSS, the University should provide information in some alternative format (print, electronic or via presentations to individual or small groups) on the ideas of the Student Learning Experience. This will ensure that transfer students are aware of the student learning experience requirements (e.g., portfolio, citizenship, etc.).

IX.
Role of Academic Staff in the New Student Seminar

The HIFC Committee had a number of discussions concerning the role of academic staff in the NSS.  The academic staff on the Committee expressed some interest in either developing or co-teaching such a course.  The Committee supports the idea of qualified lecturers or academic staff as seminar instructors, as long as the same course submission and review process is followed to ensure academic integrity.  The process must also assure the approval of the additional work assignment by the appropriate supervisor(s). The Committee supports the idea of having academic staff co-teach with a faculty member as a way of introducing students to other people around campus and bringing their expertise into the class.

Implementation Considerations

· The Committee discussed the possibility of including a community service component within the NSS.  The purpose of this might be to connect students to the surrounding community, and perhaps just as importantly to help build the social relations that often occur in these activities.  The service could be done with the entire groups (class) or with subsets of the class.  It was the sense of the committee that this should not be a required component of all seminars due to significant logistical and administrative burdens such a requirement would impose.  It was also noted that this type of activity is one of the issues being discussed by the committee that is considering the Citizenship Experience.  The HIFC Committee does believe though, that faculty members developing New Student Seminars should not be discouraged from including a service component if such and experience is related to the topic of his/her seminar.

· The fit of the NSS into the General Education requirement was an issue that the Committee discussed at length.  The HIFC generally agreed that the purpose of seminars would be better served by having faculty develop new courses for the NSS rather than using or modifying existing general education courses.  Using current general education courses (e.g., Introduction to Human Development, American Government and Politics, Introduction to Environmental Science) has the obvious advantage of allowing students to take some of their general education courses in a small seminar class.  The Committee expressed some concern, however, that it would be too easy for a faculty member to not address the critical NSS curricular objectives discussed above and just teach the “typical” course to a smaller number of students.

· The Committee recommends that the implementation team establish a clear criterion for which students should be required to take the NSS (all students who transfer in with less than 12 credits, for example, or all students who have not completed their general education requirements at the time of transfer).  Exceptions to this requirement could be made for individual students and selected academic programs who traditionally enroll a large number of transfer students.

· The issue of where the NSS program should be administered from was a topic of some discussion.  The Committee recommends that administrative responsibility for the NSS program be centralized rather than administered by individual academic programs.  Since representation from all academic programs is expected in the development and teaching of the New Student Seminars, placing administrative responsibility with one of the University’s two academic Deans may be problematic.  Therefore, the Committee recommends that administrative responsibility for the program (as well as other high impact first contact programs) be at the level of the Provost/Vice Chancellor for Academic Affairs. 

High Impact/First Contact (HIFC) Plan for Recommendation #3:

Create Peer Orientation and Development Groups
Background and Context


Recommendation III of the Task Force Report calls for the creation and development of peer orientation and development groups. It is expected that these groups will enrich the experience of all students by encouraging the interaction of learners at all levels of study and personal development. In particular, traditional-aged students can be aided and encouraged by interactions with advanced and non-traditional students, reflecting the mix of learners at UW-Green Bay.

There are certain assumptions that the HIFC Committee agreed on in regards to the peer groups.  These are: 

· Upper-class students have the unique potential of relating to new students, serving as role models, and helping them in their adjustment to the University.   By sharing of personal experiences, the peer leaders guide, advise, and encourage smooth transitions into campus life.

· Peer Group Leaders should be used throughout the High Impact First Contact program array, including SOAR, the Intro to College Program, the Freshmen Seminar Classes, and throughout the second semester of the first year.

· Peer Group Leaders can help students maximize their potential to achieve academic success and adjust responsibly to the individual and interpersonal challenges presented by collegiate life.

· Peer Group Leaders can help new students in finding a balance between personal freedom and social responsibility, by serving as role models and peer group leaders.

Committee Recommendations

I.
Structure of the Peer Orientation and Development Groups

· While the Task Force Report states that the peer groups would be formed upon completion of the New Student Seminar, the HIFC Committee recommends that the groups be the same as the Seminar class.  The peer groups will then have established relationships through the New Student Seminar which can continue and develop beyond the first semester.  It will be up to the Peer Leader to schedule and organize additional meetings outside of the Seminar class and into the next semester.  Participation in these meetings will be highly encouraged but will be voluntary. 

II.
Role of the Peer Leaders

· The HIFC Committee recommends that the Peer Leaders lead groups of new students during the Introduction to College program and serve as "Collaborators" in the Freshmen Seminars, assisting the instructors with teaching the class.  Peer Leaders can offer advice and counsel in a number of areas. At a minimum, the Peer Leaders would: 

· Provide an opportunity to meet with students once per week during the first semester and once per month in the second semester

· Help students with development of their learning plan & portfolio

· Work with students at the Introduction to College program.

· Suggest formats for structured and unstructured contact 

· Work with the faculty member(s) in the New Student Seminar

III.
Recruitment and Selection of Peer Leaders

· The HIFC Committee recommends that the University provide certain incentives for students to participate in the Peer Leader program.  These could include monetary compensation, fulfillment of the citizenship requirement or independent study/internship credit.  Ideally, individual students could be provided some choice from among these options.  

· Recruitment of good students for this program is crucial and faculty and academic staff need to play a prominent role in this effort.
  Active recruitment and competitive compensation will be necessary to attract the best and brightest students to serve in this important role.

· The University should actively market a recruitment in a number of ways including introducing concept to new students beginning with SOAR and Introduction to College, in the freshmen seminar classes, and through the development of a brochure.

Implementation Considerations

The HIFC Committee had some discussions about whether or not to “require” all students to participate in peer groups.  The HIFC Committee recommends that participation in peer groups be voluntary, except as required as a part of the new student seminar. 

APPENDIX OF SAMPLE SEMINAR PROPOSALS

High Impact/First Contact—New Student Seminar

Hypothetical example: “Manipulation and Meaning in the Media: Advertising in America”

Course Objectives:

The purpose of this course is to give students the critical tools to decode, analyze and interpret the vast system of advertising that surrounds us and permeates our daily lives. This would be an ideal course for new students because it asks them to build upon the knowledge they already possess: the media. However, at the same time, the course will challenge students to examine something that they take for granted and to tone their analytical skills. Students will read provocative and compelling works, such as John Berger’s, that attempt to theorize advertising (arguing that all advertisements make the same basic argument and that they offer a substitute for democracy), as well as individual articles that look at specific types of ads. We will discuss how advertisements—both print and on television—are a highly structured language. We will also discuss the relationships between advertising and gender, advertising and race, and we will look at how advertising helps shape identity. 

Possible Texts:

John Berger, Ways of Seeing
Videos: 

Kilborne, Killing Us Softly: Advertising's Image of Women (and the remake Still Killing Us Softly) 

 Slim Hopes: Advertising and the Obsession with Thinness
Pack of Lies: The Advertising of Tobacco
Calling the Shots: Advertising Alcohol.
bell hooks, Cultural Criticism & Transformation

other essays

Student Assignments

Students will be graded on the following:

reading journal

group presentation/project on a specific issue in advertising

final paper (incorporating sources)

Skills developed in the course:

Students will develop their critical thinking skills as they look carefully at the implied messages in advertising. The reading journals and final paper will help them hone their written communication skills. The course will emphasize the process of writing: first thoughts, drafts, collaboration, revision, editing. Group reports will allow students to practice oral communication, but the groups will ameliorate some communication apprehension that students may feel when they are asked to speak alone. In addition, group projects will give students the opportunity to come up with creative and innovative projects (some may choose to create their own ad campaigns or film a video ad). In class discussion of the essays and videos, students will have the opportunity to explore their own underlying values and to appreciate others’ values. 

High Impact/First Contact—New Student Seminar

Hypothetical example: UNDERSTANDING AND CONSTRUCTING EFFECTIVE RELATIONSHIPS

Do your relationships provide meaning and happiness in your life?

Do your relationships provide the resources and assistance you need to be productive?

Do your relationships promote your social, intellectual and moral development?.  

Do your relationships provide the resources that help you manage stress and deal with adversity in constructive ways? 

The answer to these questions reflects the quality of your relationships.

Relationship building is essential to living a productive, successful and happy life. Whether you are beginning, continuing or ending a relationship depends largely on your interpersonal skills.  To improve the quality and quantity of your relationships, you have to improve your interpersonal skills. Relationships are key to your educational and career productivity and success. 

During this seminar, we will focus on learning, enhancing and refining the skills and tools you use to develop and maintain effective relationships with yourself and others, resolve conflicts and relationship problems constructively and appreciate diversity. The seminar format involves a combination of lecture, small and large group activities, discussion and processing time.  This format will enable you to practice the skills covered during the lecture as well as give you an opportunity to connect with each other, the instructor(s) and enhance a sense of belonging and community-building within and outside the classroom.  This is a highly interactive and collaborative seminar which emphasizes skill building through practice in and outside the classroom. Throughout the seminar, you will be critically evaluating your interpersonal skills and applying course content through in-class activities, homework assignments, article reviews, activity reaction papers and a book report. Through exploring contemporary theory and research on human, social and cultural development, we will examine how personal life experiences shape who we are and how we interact and communicate with others. You will be asked to keep a journal to log personal thoughts, feelings and observations as you progress through the seminar. You will leave this course with an increased awareness of the skills and tools necessary to build and maintain relationships in your personal and professional life.  Other gains will include enhanced critical reading and thinking skills, values clarification, negotiation/mediation skills and stronger collaborative learning skills.

Recommended Text:

David W. Johnson, Reaching Out - Interpersonal Effectiveness and Self-Actualization

Grading:

Students will be graded on the following:

· activity papers

· book report

· homework assignments

· journal

· attendance/participation

COMMUNICATION – WRITTEN/ORAL AND WORKING WITH OTHERS

· small and large group activities

· class discussions

· activity reaction papers, articles, book report, homework assignments 

CRITICAL THINKING – PROBLEM SOLVING

· class discussions

· applying course content to homework assignments, activity reaction papers, book report, articles

· processing of in-class activities

· homework assignments

EXPLORING UNDERLYING VALUES/UNDERSTANDING DIFFERENCES

· exploring contemporary social, cultural and human development theory and research

· small and large group activities

· class discussions

· homework assignments 

SELF ASSESSMENT/REFLECTION

· keeping a journal

· participating in small and large group activities 

· homework assignments, activity reaction papers, book report 

CREATIVITY AND INNOVATION

· the seminar structure itself

· skill practice and application through small and large group activities

· outside homework and activities to enhance skill development

· journal keeping for self reflection and assessment

INFORMATION LITERACY

· researching and writing articles on contemporary social, cultural and human development theory and research

High Impact/First Contact—New Student Seminar

Hypothetical example: “Raising the Next Generation”
The concept of this seminar is based on the reality that most of our graduates will share a common responsibility of raising the next generation. In addition, some are still in the process of being raised. It seems reasonable to expect that this double perspective on raising a generation should enhance students’ interest in the topic.

The seminar would explore a related but broad range of experiences and contexts that play roles in the development of a generation. Such an exploration could begin with prenatal experiences and extend to the role of college and its impact. The seminar would be designed to provoke students to think about an array of experiences that influence development but would not attempt to be comprehensive. Instead, the seminar would engage a series of questions, each of which would highlight different significant aspects of the individual and the environment. To enhance the engagement of the students, the questions would be selected to be provocative and as well as informative. 

For example, early in the semester, the seminar could examine the effect of hearing music on brain development in infancy. The purposes of this segment would be to (a) highlight the need to apply critical thinking and information literacy when dealing with popularized concepts, (b) encourage the students to begin exploring their ideas about what contributes to the differences among people, and (c) explore underlying value systems. The process would begin by having students read and discuss a popular treatment of the “Mozart Effect” (the notion that exposing infants to the music of Mozart leads to enhanced brain development and thus to greater intellectual ability.) The goals of this discussion could be to have the students identify: (a) the possible consequences of such an intervention for individuals and the culture, assuming the Mozart effect was valid, (b) the value systems that could lead parents to choose to use or not use such an intervention, (c) the students' reaction to the reports of this effect, and (d) the grounds they used to judge its authenticity.

At this point, an introductory training session on information literacy could be presented to the students, perhaps by building it off the students’ criticisms of a popular account of the Mozart effect.

The students could then be given an assignment to search for credible sources based on the information literacy guidelines. Since an article in a research journal would likely be too demanding for beginning students, they would be encouraged to find more general professional sources that evaluate the claims that music enhances brain development. (One possibility here would be to place an array of articles on reserve, some more and some less credible by information literacy standards.) The students would then be asked what sources they chose as credible and why.

The project could be carried out in small teams. First the team would compile a list of the different questions they raised. Each member of a team would then search for information on one of the questions and prepare a summary and interpretation of what the material they read suggested about the Mozart effect. After reading and discussing the contributions of all the members, the group would prepare an overall statement that incorporated the major issues they raised (i.e., those concerned with the impact, value consequences, credibility, and their methods of validation of the effect). The statement would also include their original views and how these were changed by the research they conducted. The statement would then be presented in writing to the instructor and orally to the other teams in the seminar. At the conclusion of this topic, the students would be expected to write self-reflective accounts of the exercise in their journals. 

This seminar could address eight to ten such topics over the course of the semester, some of which would include foci on creativity and developing the learning plan. The structure of the course would be strengthened if a culminating project were prepared both as a team presentation and as a paper.
