edTPA

edTPA MYTHS and FACTS

Myth: Pearson hires part-time employees who are unqualified and don’t score reliably.
External scorers don’t know our candidates and can’t/shouldn’t judge their teaching.
Pearson scores edTPA.

Fact: Although Pearson manages edTPA scoring activities, all scoring training is
designed by the Stanford Center for Assessment, Learning and Equity (SCALE) and all
scoring is conducted by educators. edTPA scorers include teacher educators, clinical
supervisors of student teachers, K-12 teachers, administrators and National Board
Certified Teachers. All scorers are selected because of their verified experience both
with beginning teachers and teaching the subject-matter area in which they will score.

The criteria for selecting and training scorers are rigorous and include:
e Expertise in the subject matter or developmental level of the teaching field
(degree and/or professional experience).
e Teaching experience in the field (or experience teaching methods courses or
supervising student teachers in that field).
e Experience mentoring or supervising beginning teachers or administering
programs that prepare them.

Overall, approximately 50 percent of scorers hired are faculty/supervisors and 50 per
cent are teacher leaders.

All scorers complete an extensive 20-plus hour training curriculum that includes multiple
checks to ensure that they score consistently. In addition, all scorers complete an anti-bias
module that highlights potential sources of bias that might influence scoring accuracy.
These include characteristics of teacher candidates (gender, socioeconomic status,
region/location, and language), context or features of instruction, portfolio response
characteristics (quality of writing, technical quality of materials, nature of instructional
materials), instructional context characteristics (classroom setting or context, curriculum
constraints, grade level or teaching assignment), and halo/pitchfork effects (undue
influence of performance on initial rubrics on later scoring). In addition, SCALE has trained
all subject-specific scoring trainers to review these potential sources of scoring bias when
conducting interactive sessions that analyze evidence and score justifications for the
“practice” portfolio. These interactive sessions precede the scoring of qualification
portfolios that determine scorers’ readiness to score actual portfolios. Finally, while
scoring, scorers are back-read by scoring supervisors and score previously scored validity
portfolios to ensure they continue to score consistently and without bias.
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Myth: Pearson owns and is in control of the assessment design.

Fact: Stanford University is the exclusive author and owner of edTPA. All assessment
and assessment materials were created with extensive input from teachers and teacher
educators from across the country over a four-year development process. The Stanford
Center for Assessment, Learning and Equity (SCALE) is solely responsibility for
developing all edTPA handbooks, rubrics, scoring training, supervision of scoring
trainers, all benchmarking and training materials and support resources for candidates
and programs. Evaluation Systems, a group of Pearson, is the operational partner that
provides the technical infrastructure to collect candidate materials, hires educators to
score the materials, and delivers score reports to teacher candidates and preparation
programs. edTPA’s architecture was developed and many handbooks were drafted prior
to licensing with Pearson.

Myth: edTPA handbooks and rubrics are poorly constructed and unclear.

Fact: An extensive, multi-year development process involved teachers and teacher
educators in the assessment’s design, review, piloting, and field tests. edTPA design and
review team members included a wide range of university faculty, P-12 teachers, and
representatives of national subject-matter organizations, such as the Specialized
Professional Associations (SPA) associated with the Council for Accreditation of Educator
Preparation (CAEP). Throughout the process of pilot, field-testing and first year of
operations, the language and structure of prompts and rubrics have been vetted by
subject matter experts, candidates, and faculty, who have provided input to revise any
language perceived as being confusing. In addition, working closely with scorers and
scoring trainers, SCALE reviews scoring data, to identify, revise and clarify confusing
language in handbook directions, prompts and rubrics. Finally, the questions posed in the
Online Community at edtpa.aacte.org by edTPA users from across the country inform
revisions to handbooks and rubrics. Based on all sources of feedback, “refreshed”
versions of edTPA handbooks for 2014-15 will be issued this summer, featuring changes
that improve clarity.

Myth: Candidates are not allowed to retake the assessment.

Fact: Candidates can retake the entire edTPA or one edTPA task to meet their
institution or state requirement and to demonstrate they can plan, teach and assess the
learning for their students. More information about retake guidelines and what
candidates submit can be found in the Resource Library at edtpa.aacte.org and on
www.edtpa.com.
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Myth: Faculty cannot assist candidates to prepare for edTPA.

Fact: The actual policy is just the opposite; faculty are encouraged and expected to
provide formative support to candidates. Of course, the program coursework and
feedback during fieldwork are the most important supports for developing candidate
competencies in planning, instructing, and assessing learning. In addition, faculty
working in educator preparation programs are expected to support candidates as they
prepare for edTPA. Faculty can provide students with support documents (like Making
Good Choices), handbooks, samples of previously completed edTPA materials, and
lesson planning templates that help them understand rubrics and other materials. More
information can be found here.

Myth: edTPA requires direct instruction.

Fact: We have developed edTPA to allow preparation programs to support candidates
using multiple approaches to teaching and learning. The design teams included educators
with subject-specific expertise who used their subject-matter content and pedagogical
standards to determine the types of teaching and learning edTPA handbooks would
emphasize for their field. For all fields, the central focus of student learning must go
beyond facts and skills to develop conceptual understandings and engage with content in
meaningful ways. edTPA'’s focus on deep, meaningful subject-matter learning for
students; the importance of connecting instruction to students’ prior academic learning
and lived experiences; and the emphasis on high-leverage pedagogical practices can be
accomplished through a variety of instructional approaches. Lastly, edTPA prompts and
rubrics were reviewed by subject-matter experts (faculty and classroom teachers) as part
of an extensive content validation process (see Summary Report) and the teaching
practices evaluated were examined as part of a job analysis (appropriateness and
frequency of use) by more than 100 educators.

Myth: edTPA ignores/restricts culturally relevant pedagogy.

Fact: As a nationally accessible assessment, edTPA is designed so that teacher
candidates from all routes (traditional, alternative, etc.) and different geographic regions
and contexts will be able to demonstrate their readiness to teach students in diverse
contexts and classrooms. A key part of developing edTPA was building rubrics that would
help candidates learn to effectively teach their subject matter to all students, taking into
account student needs and strengths, backgrounds, contexts and lived experiences. To
that end, embedded within and across the rubrics are elements identified as being
essential to culturally relevant pedagogical practices.
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Higher education faculty and administrators who use edTPA find that it helps translate
awareness of culturally relevant pedagogy into classroom practice. See this article for
more information.

A cornerstone of effective teaching within edTPA is attention to instructional context and
what students bring to their learning. Candidates design learning segments for edTPA
that are based on deep knowledge of their students. Candidates describe their
instructional context and the specific learning needs of students in the Context artifact and
at six different points across the Task commentaries, wherein candidates are prompted
to: “Consider the variety of learners in your class who may require different
strategies/support (e.g., students with IEPs or 504 plans, English language learners,
struggling readers, underperforming students or those with gaps in academic knowledge,
and/or gifted students).”

In addition, candidates develop lesson plans and justify in the Planning Commentary their
choices or adaptations of learning tasks, instructional activities and materials based on
their students’ prior academic learning and their “personal, cultural and community
assets”. Students must explain how and why their lessons link prior learning with new
learning and how they will draw upon students’ lived experiences to support meaningful
learning. Scoring rubrics for Planning (rubric 3 in most fields) and Instruction (rubric 7 in
most fields) examine the extent to which candidates have addressed both prior academic
learning and students’ personal, cultural and community assets as they plan and enact
those plans. The upper levels of these rubrics are applied when candidates make these
connections explicitly.

Myth: Determining whether a candidate is prepared for the classroom cannot be
measured by assessing a 20-minute recording of their classroom practice that can be
edited and/or chosen as a representation of their practice as a whole.

Fact: Much like the National Board portfolio and the Measures of Effective Teaching
(MET) studies, which include video clips of similar length, candidates are not judged
solely on a 20-minute video. The video clips illustrate how candidates enact various
aspects of effective teaching are inextricably linked with multiple sources of evidence
including real artifacts of teaching including lesson plans, student work samples, and
instructional materials. Candidates also provide commentaries justifying their lesson
plans based on their students’ strengths and needs, analyzing student work, explaining
feedback to students, and proposing next steps for teaching and learning. Developing a
reliable understanding of whether a candidate is prepared to be the teacher of record in
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their own classroom requires the use of multiple measures of skills, practices and
performance. There is no single approach that can measure teacher competence, given
how complex and varied the knowledge base is for measuring effective teaching.
edTPA is a capstone, summative assessment that contributes to a multiple-measures
system for licensure. Programs are encouraged to develop assessment systems that
include formative, embedded signature assessments as well as summative
assessments that align with state, national and specialized professional association
standards for beginning teachers.

Myth: Having our candidate portfolios scored by Pearson and receiving score reports
made up of numbers does not support program renewal or reform.

Fact: edTPA portfolios are scored by educators using analytic rubrics that describe
candidate performance at each of five levels. Similar to the rubrics used to evaluate and
score the National Board for Professional Teaching Standards, portfolio results from
edTPA rubrics provide valuable information to programs and candidates. Score reports,
in combination with faculty examination of the candidate work submitted, provide rich,
actionable information for each candidate. On a program level, an analysis of score
patterns and candidate portfolios can identify particular areas represented by rubrics on
which a program might want to focus renewal efforts. SCALE encourages faculty to
engage in local evaluation of candidate portfolios in a process of continuous
improvement of programs and curriculum and has provided resources to support this
effort. See these videos for examples.

Myth: edTPA promotes “teaching to the test” and restricts the teacher education
curriculum.

Fact: edTPA represents a broad consensus of the teaching field about what knowledge
and skills matter for a beginning teacher’s performance and good teaching in general.
edTPA is built on core aspects of teaching — planning for instruction, engaging students
in learning, assessing learning and supporting academic language development — and
requires them to be linked together to show the full cycle of teaching. This is why it is a
capstone event in student teaching. This also is why the assessment requires real
job-related artifacts from teaching — lesson plans, video and student work samples — in
order to show the complexity of the local teaching context and the way the candidate
responds to real students when trying to teach them in a real setting.

In other words, if the assessment is measuring practices that teacher candidates should
be expected to know how to do, then teaching to the assessment is consistent with
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those expectations. For a more complete analysis and suggestions for maintaining
curricular features integrity when implementing edTPA, see the FAQs Teacher
Education Curriculum.

Myth: The $300 fee to take edTPA is unfair and is pure profit for Pearson.

Fact: The $300 fee for edTPA covers all development costs and operational
assessment services associated with the resources and support for implementation,
delivery, scoring and reporting of edTPA, as well as customer support service for
candidates and faculty. Assessment services include access to and support within the
edTPA Online Community network for faculty and the use of the technology platform
that registers the candidate, receives the portfolio, coordinates the logistics of scoring
the portfolio, analyzes the results and reports the results to the candidate. Assessment
services also include the recruiting and management of qualified educators who serve
as scorers, scoring supervisors, and trainers. Scorers are trained specifically to edTPA
rubrics, they use standardized scoring procedures and are calibrated and monitored
during scoring.

The fee does not need to be paid directly by the teacher candidate. Some states or
programs are paying for or subsidizing that cost. Some campuses embed the cost of
edTPA in a program fee so that students can use financial aid to pay for edTPA. Pearson
also has provided an allotment of financial assistance fee waivers to states with a formal
agreement to participate in edTPA and that use edTPA for consequential purposes for
distribution to candidates with financial need. See this document for alternatives.

Fees are not unusual for professional assessments. Aspiring architects, accountants
and dental hygienists can spend nearly $1,000 dollars to become licensed or certified.
Nurses are charged $200 for the exam to be certified by the National Council of State
Boards of Nursing. The cost for a teacher to become National Board Certified is $2,500.

Myth: edTPA has not been tested for reliability and validity.

Fact: edTPA is the most rigorously and widely field-tested performance assessment of
new teachers ever introduced to the field. Field test data and analyses have been
reviewed by independent technical advisory committees in three edTPA adopting states
(NY, WA, and OH) and by a national technical advisory committee composed of
nationally and internationally recognized psychometricians, researchers and assessment
scholars. Though it is new, edTPA’s design and architecture is much like that of the
highly respected assessment of veteran teachers administered by the National Board for
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Professional Teaching Standards. edTPA is aligned with the Interstate Teacher
Assessment and Support Consortium (INTASC) standards for beginning teachers.

Meeting the highest standards for assessment development, edTPA was field-tested
during the 2011-12 and 2012-13 academic years. More than 12,000 students submitted
edTPA portfolios for scoring. The reliability and validity studies established that the
assessment is aligned to professional standards, reflects the actual work of teaching and
the scores measure primary traits of effective teaching. Scoring was highly reliable,
ranging from .83 to .92 as percentage of scorer agreement. In other words, edTPA is a
trustworthy measure of beginning teacher skills.

Educators developed edTPA to focus on characteristics of teaching that research has
found to be most important: how teacher candidates plan and teach lessons in ways
that make the content clear and help diverse students learn, assess the effectiveness of
their own teaching, and adjust their instruction as necessary.

Establishing edTPA'’s predictive validity will require following candidates into their
teaching practice for several years to obtain a stable estimate of student learning.
SCALE is committed to conducting predictive validity studies in the future that connect
candidate scores to on-the-job performance.

HHEH
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