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Report of the Competency-Based General Education Committee


June 30, 2000

Members: Gregory Aldrete, Daniel Alesch, Lucy Arendt (Co-Chair), Teri Berggren, Gregory Davis, Richard Logan, Illene Noppe (Co-Chair), Debra Pearson, Brian Sutton, Timothy Trace, Sherri Urcavich
Executive Summary

· The Charge of the Committee

The Competency-Based General Education Committee (CBGEC) was formed to devise a plan for the Implementation Team to enact the following recommendations from the 1999 Report on the Task Force on the Compelling Idea:

1) Transform the General Education Requirement from a course-based to a competency-based requirement.

2) Integrate a range of learning skills into the General Education requirement.

· What is Competency-Based General Education?


Whereas distribution-based General Education focuses on the completion of any array of courses clustered in a curricular pattern, purely competency-based General Education:

1) Is focused on what students know are able to do.

2) Is designed around specific competencies a student must demonstrate. 

3) Is based on competency statements that describe learning outcomes, criteria and standards for performance, and suggested methods (e.g. courses) for demonstrating competence.

4) Requires student demonstration and faculty evaluation of learning.

· Competency-Based General Education at UW-Green Bay


The picture of competency-based General Education at UW-Green Bay takes on the following characteristics as we design a program that matches the unique mission of the University and its renewed focus on the student as an active and engaged learner:

1) Competencies should encompass, among other things, a multidisciplinary approach, the ability to critically analyze and solve problems in a scholarly and articulate manner, and basic knowledge of the arts, humanities, social sciences and sciences.

2) Competency-based General Education will not replace a course-based program but rather will be integrated within a threefold approach involving a) assessed competencies, b) General Education courses, and c) experiences that involve a common core of liberal arts learning outcomes.

3) General Education will be organized around knowledge and process competencies that specify what students should know and be able to do.  Courses “mapped” to particular general education competencies must include opportunities for students to demonstrate the relevant competencies.

4) The General Education competencies will involve both process competencies or learning outcomes and competencies linked to specific knowledge and content.  Each of these competencies will be further delineated by criteria  (or key performances) and standards of assessment that demonstrate the competencies, and the options available to students to demonstrate each of the competencies (e.g., courses, independent study, exams).

· Recommendations of the CBGEC


The following list is abstracted from a more extensive table of recommendations that are linked to a series of guiding principles.  The reader is urged to consult the full table in order to gain a complete understanding of the rationales behind the recommendations below:

1) UW-Green Bay should adopt a cogent set of General Education competency statements that indicate general knowledge and content abilities held in common by all graduates.

2) Academic programs should be encouraged to adopt a competency-based framework and to link relevant general education competencies to the learning outcomes of their major and minor programs.

3) Students must achieve at least one “proficiency score” for each competency in order to graduate from UW-Green Bay.  These scores (on a four-point performance rating scale) will be recorded on students’ transcripts in addition to traditional course grades.

4) Transfer students must also demonstrate the General Education competencies; the means by which their competencies are evaluated will be a significant part of the advising process and may involve a number of alternatives to course work. 

5) All students must demonstrate that they are “competent” with respect to mathematics, writing, and reading by the time they have completed their second semester at UW-Green Bay.

6) The responsibility for competency based General Education resides within the faculty, specifically the General Education faculty.  They will be responsible for the approval of the competency statements, their criteria, standards, assessment, and the alternative means that may be used to demonstrate specific competencies.

7) Institutional support should be made available to faculty members asked to develop competency statements, criteria, standards, and performance rating scales.  Faculty should be given adequate time and resources to learn and develop competency based General Education learning experiences.

8) Courses or other student-based learning experiences mapped to knowledge-oriented competencies should also offer the opportunity for students to demonstrate at least one process-oriented competency.

9) Students (including transfer students) should receive one-on-one advising through which they learn about the competency-based General Education program, assess their existing competencies, and plan for how they will satisfy their future competency achievement.

10) Faculty who want to teach in General Education should be appointed to a “General Education Faculty” which shall convene regularly.  A faculty elected “organizing body” (such as the General Education Council) should coordinate, support, and evaluate the program.

Background

tc \l1 "Background
The Competency-Based General Education Committee (CBGEC) was formed in Spring 2000 by the UW-Green Bay University Committee.  Its membership of faculty, academic staff, and students was charged with the following:


The CBGEC began meeting in late March 2000, and concluded its business on June 30, 2000, after meeting 13 times.  Consistent with its charge, CBGEC meetings were announced through the Learning Experience web site (http://www.uwgb.edu/leproject/index.htm) and open to all UW-Green Bay members.  The Committee undertook its charge with enthusiasm and careful thought, seeking and contemplating information from multiple sources.  The Committee’s response to its charge follows.

Introduction

The following report takes the reader through an overview of competency-based education, a description of what UW-Green Bay’s competency-based general education might comprise, an outline of issues to be considered, and a series of suggestions for implementation.  Several Appendices augment this report; they are cited in the narrative, and represent much of the research conducted by the Committee.

What is Competency-Based General Education?

tc \l1 "What is Competency-Based General Education?
tc \l1 "The focus of competency-based general education is what students know and are able to do, rather than how they gained their knowledge and abilities.  Distribution-based general education, by contrast, focuses on the completion of an array of courses linked together by some curricular pattern.  Competency-based general education is designed around what competencies a student must have rather than what courses a student has taken; it emphasizes the demonstration of learning, rather than the documentation of experience. 

Competency-based education:

1. Is based on competency statements that describe the outcome(s) to be demonstrated, the criteria and standards for performance, and suggested methods for demonstrating competence.  The focus of particular courses or learning experiences must match the fundamental intent of the competency statements.

2. Requires college-level learning.  College-level learning is not limited to the original condition in which learning occurred.  College-level learning requires students to understand and apply theories as well as specific knowledge in different contexts.  

3. Is flexible. Competency-based education allows flexibility in satisfying requirements.  Students may meet competency requirements through new or prior learning gained via:

a) Courses taken from the primary institution;

b) Courses taken from another post-secondary institution;

c) Life and work experience;

d) Senior honors projects, independent studies, internships, practica, and the like;

Students may demonstrate competency achievement through:

a) Course assignments;

b) Learning portfolios (like those used at UW-Green Bay in the Credit for Prior Learning process, which recognizes learning gained from life and work experiences);

c) Proficiency exams (e.g., Advanced Placement, Challenge, CLEP, International Baccalaureate, Regents College).

4. Is personally relevant.  Students should be actively engaged in identifying the meaning and purpose of their general education, and should have formal opportunities to reflect on how their general education can provide the foundation for all their future learning – in the classroom, in their profession, and in the society in which they live.  Students should be able to identify applications for their learning experiences or demonstrate the ability to use the learning in contexts that are personally meaningful whenever possible.  

5. Ensures that students are appropriately challenged.  Students enter the institution with variable knowledge and process skill levels.  Competency-based education recognizes this variability and encourages students to take courses most appropriate to their individual knowledge and ability levels.

6. Requires student demonstration and faculty evaluation of learning.  Students must demonstrate their competency in some tangible way that is evaluated by faculty (e.g., completing course assignments, exams).  Faculty evaluation of students’ demonstrated learning is driven by explicit, faculty-developed criteria; it goes beyond (or substitutes for) grading using the traditional A-F scale.  Proponents of competency-based education typically reject traditional grading, primarily because faculty members may define and apply traditional letter grades differently.

Over the past decade, many higher educational institutions have moved away from distribution-based general education and closer to competency-based general education, often in response to accrediting agencies’ changing requirements. Two elements of competency-based general education have taken center stage in these changing accreditation requirements: learning outcomes and their assessment.  For example, when determining the continuing or initial accreditation of a higher educational institution, the Commission on Institutions of Higher Education of the North Central Association (NCA) of Colleges and Schools considers whether “institution-wide general education learning objectives are clearly articulated and publicized; [and whether] assessment of student academic achievement includes the general education component of the program and is linked with expected learning outcomes" (NCA Briefing, 1993, p. 6).  

In response to this and similar demands made by other external stakeholders (e.g., state legislatures), many higher-educational institutions, including UW-Green Bay, have developed “learning outcomes” or objectives for their general education and major programs.  These “learning outcomes” are typically broad statements that characterize what students should know and be able to do as a result of having completed a given course or program of study.  These same institutions have implemented various assessment programs, the stated goal of which is to ascertain the extent to which students are achieving the institutions’ general education and/or major program learning outcomes.

While many institutions have articulated, publicized, and begun to assess general education learning outcomes, few have adopted fully a competency-based approach to general education.  Consistent with a distribution-based model, most general education programs continue to monitor student progress to degree via course completion, noting whether students have completed their “Social Science” and other domain-based courses. Student transcripts list the courses they have completed and the grades received; no mention is made of the learning outcomes that accompany (or drive) each course.  While students may have means other than courses to satisfy their general education requirements, such as CLEP exams, these other means are usually equated to specific courses rather than to specific learning outcomes.  Illustratively, UW-Green Bay students who take the Western Civilization I CLEP exam, and who achieve the minimum passing score, receive credit for Foundations of Western Culture I, and thereby satisfy their Humanities-1 requirement.  Their transcript shows that they have successfully completed a CLEP exam that corresponds to Foundations of Western Culture I, and their electronic academic plan (on SOAP) shows that they have completed their H-1 requirement.  No official, institutionally generated document states that they have demonstrated “a fundamental understanding of the Humanities, including the significance of major events and movements in Western civilization,” the general education learning outcome to which Foundations of Western Culture I is officially connected.

Competency-based general education programs do exist, but they are rare.  The Committee was pleased to discover several institutions that have adopted a competency-based approach to their general education and/or major programs.  Exemplars include Alverno College, California State University-Monterey Bay, DePaul University’s School for New Learning, the College of Public and Community Service at the University of Massachusetts at Boston, and Western Governors University.  Other institutions whose general education programs contain many competency-based elements include Kirtland College, Portland State University, Truman University, University of Minnesota at Morris, University of San Diego, and Virginia Commonwealth University.  While the length of this report precludes an extensive review of these institutions’ competency-based general education programs, a few comments on their shared characteristics seem in order.  Each of the exemplars (e.g., Alverno College, Western Governors University) adheres fully to the description of competency-based general education that appears at the beginning of this section of the report.  Specifically,

1. Each has delineated and publicized competency statements that describe the outcomes to be demonstrated, the criteria and standards for performance, and the suggested methods for demonstrating competence. These competency statements are sufficiently detailed so that anyone – student, faculty member, prospective employer, graduate school admissions committee – can quickly grasp what the “competent” student knows and is able to do.  Appendix A displays examples of competency statements from the College of Public and Community Service (CPCS) at the University of Massachusetts-Boston and the School for New Learning at DePaul University.  Especially valuable is the submission from CPCS at the University of Massachusetts-Boston, since it describes the criteria used to evaluate a student’s demonstration of competence, and the optional means by which a student may demonstrate his or her competence.

2. Each requires college-level learning such that students understand and can use theories as well as specific knowledge.  A review of the competency statements in Appendix A reveals the higher-order nature of most competency statements. 

3. Each has established and publicized flexible means for demonstration of competency.  For example, students at California State University-Monterey Bay who believe that they already possess the knowledge and skills of a particular University Learning Requirement (ULR) may take an independent assessment (ASMT) for that ULR. Importantly, instructions on how to prepare for the independent assessment are made available to students who register for individual assessment.

4. Each promises an educational experience that will be personally meaningful and challenging.  Students are expected to actively participate in assessing their own knowledge and skills, and to identify and engage in learning experiences that expand their knowledge, challenge their abilities, and pertain to their personal and career learning goals. For example, each student in the College of Public and Community Service at the University of Massachusetts-Boston works with a faculty advisor to determine learning objectives and complete a learning plan that specifies the precise competencies needed to graduate.  Students in DePaul University’s School for New Learning work with a faculty committee to set program objectives and outcomes, develop a personalized program plan, and assess program progress and completion of learning objectives.

5. Each requires student demonstration and faculty evaluation of learning.  Students must demonstrate their competency in some tangible way that is evaluated by faculty (e.g., completing course assignments, exams).  For example, Western Governors University requires its students to complete assessment batteries (tests) to demonstrate their competence.  Students at DePaul University’s School for New Learning participate in multiple one-on-one sessions, workshops, small group meetings, and coursework devoted to the design and assessment of learning activities.  Students who present non-tangible evidence of their learning (e.g., transcript of grades in courses taken at other colleges) write accompanying essays that reflect on the learning experience, identify generalizations gleaned from the experience, and apply the generalizations to practical situations.   Students at Alverno College complete “key performances” that are assessed by faculty and volunteer “external assessors” using standard scales.  Traditional grading is downplayed by most competency-based programs, with some offering both traditional course grades and competency assessments (e.g., DePaul University’s School for New Learning), and others preferring to offer competency assessments alone (e.g., Empire State College, which will provide grades upon request).

Another feature common to exemplary competency-based general education programs is the emphasis on faculty involvement in advising and assessment of competencies.  Students in these programs typically work closely with their advisors (a.k.a. personal mentors at Western Governors University) to assess their knowledge and skills when they begin the program, as they progress through the program, and at the end of their program.  While computer technology plays a role in the monitoring of competency achievement at some institutions (e.g., Alverno College’s “Diagnostic Digital Portfolio”), one-on-one advising between faculty members and students is the dominant means for ensuring student understanding of and engagement with competency-based general education. 

A Basic Implementation Model for Competency-Based General Education Programs


Although the Committee did not discover a “template” for implementing competency-based general education, the exemplary institutions we studied appear to have taken several “steps” in common when adopting the competency-based framework.  While we present the “steps” sequentially to facilitate understanding, we do not think that each step must be completed for the entire general education curriculum before moving on to the next step. Faculty members throughout the institution may find themselves engaged in different steps of the process at the same time.  Such is the nature of modifying an existing curriculum.  The reader should understand that in the next several pages we are presenting a basic implementation model for competency-based general education; our recommendations for UW-Green Bay follow in a separate section, appropriately titled, “Competency-Based General Education at UW-Green Bay.” 


Step 1: The faculty develops competency statements.  The first distinguishing feature of a competency-based general education program is the existence of a set of competency statements.  These competency statements represent what the faculty believes students should know and be able to do, usually by the time they graduate.  Of course, the presence of competency statements alone does not determine whether an institution’s general education program is competency-based.  As noted earlier, several other characteristics distinguish competency-based programs from course-based programs; the most important of these characteristics may be the flexibility inherent in competency-based programs, whereby students may choose to demonstrate their learning in ways that are not course-bound (e.g., via challenge examination).


Step 2: The faculty establishes criteria for each competency statement.  The second step in the move toward competency-based general education is to delineate the criteria associated with each competency.   Whereas competency statements indicate in general what we want our students to know and be able to do, the criteria associated with each competency statement delineate the specific knowledge and abilities to be demonstrated. An example from DePaul University’s School for New Learning follows.


Another example from the College of Public and Community Service at the University of Massachusetts-Boston effectively distinguishes competency statements from their associated criteria.



Comparing the two examples (and having reviewed many other such statements and criteria), we note that competency statements tend to be general descriptions of what students know and can do, and criteria tend to be specific statements of what students know and can do that begin with action verbs (e.g., obtain, present, summarize, identify, explain, analyze, discuss, design, explore, develop, understand).


Step 3: The faculty delineates the standards used to assess student demonstration of competencies.  Developing highly specific criteria is prerequisite to the third step in the process, the delineation of standards.  Standards explicitly state how well students have achieved the competencies and their criteria. Different institutions use different models of standards, the choice of which appears driven by institutional and disciplinary tradition, faculty preference, and faculty perceptions of students’ developmental needs. Two questions must be addressed in the construction of standards:

1. How many levels of standards should be developed for each competency? Some institutions rely upon “binary” standards whereby a student either does or does not achieve the standard (e.g., pass or fail).  Others use three levels of standards (e.g., unsatisfactory, satisfactory, excellent).  Still others employ four levels of standards (e.g., minimal, basic, proficient, advanced).  A few utilize five or more levels.  The most popular choice appears to be the four-level model, which has been adopted by both higher educational and K-12 institutions.  In Wisconsin, for example, Alverno College uses the four-level model to assess students’ proficiency with respect to “key performances” completed by students.  Students in grades K-5 receive proficiency scores ranging from 1 to 4 for all but their “subject” grades (e.g., Reading); students in grades 4, 8, 10, and 12 receive proficiency scores ranging from 1 to 4 on mandatory outcomes-assessment exams. 

2. Should students be required to achieve some minimal level of competency to progress to the next level of general education, to be accepted into their major, and/or to graduate?  Relatedly, if a minimum level of achievement is required, must students demonstrate this minimum level for all general education competencies, or some preset percentage thereof? Or should the institution simply report students’ competency levels, much as it does now with traditional grades, and continue using grade point average and other markers (e.g., number of credits completed) to determine students’ opportunities to progress, to be accepted into a major, and to graduate?  Most institutions (e.g., DePaul University’s School for New Learning) appear to require minimum levels of competency, and to report students’ actual achievement (e.g., “3” on a four-point scale for a given competency, with a minimum score of “2” needed to graduate).


Regardless of the answers to these two questions, most institutions with a competency-based approach use “narrative” scoring of students’ work.  In other words, faculty members develop, distribute, and use descriptive “scoring rubrics” or performance rating scales to assess the work submitted by students as demonstration of their competencies.  The performance rating scales delineate the specific behaviors or characteristics associated with each level of achievement. Appendix B provides a more detailed discussion of the advantages and disadvantages associated with narrative scoring, and includes two examples of performance rating scales that illustrate some common properties. 

Step 4.  The faculty identifies the means by which students demonstrate their competencies.  Once the performance rating scales for each competency have been established, the next step is to decide the means by which students may demonstrate their competency.  In-course assignments (e.g., papers, presentations, and exams) are the predominant means of demonstration, followed by standardized proficiency exams that faculty members have reviewed for their equivalency with competencies and/or courses (e.g., Advanced Placement, CLEP, College BASE, International Baccalaureate).  Most institutions offer “challenge exams” or “challenge assignments” for competencies or courses not covered by standardized proficiency exams. In addition, many institutions offer students the opportunity to demonstrate competency via some “Credit for Prior Learning” or “Credit for Military and Corporate Training and Experience” process.  While “Credit for Prior Learning” processes typically involve student preparation of a portfolio, “Credit for Military and Corporate Training and Experience” processes usually rely upon acceptance of some external agency’s (e.g., American Council on Education) assessment of an individual’s training or education.


Perhaps most critical, at least from a student perspective, is the identification of courses in which students have the opportunity to learn and demonstrate specific competencies.  While the focus of competency-based education is student demonstration of specific knowledge and abilities – and is not, therefore, student completion of specific courses – most students seek to learn and demonstrate their competencies via course assignments (e.g., papers, presentations, and exams).  Multiple sources confirm that the majority of students able to demonstrate competencies using non-course-based means are non-traditional, returning adults who have accumulated knowledge and abilities through their careers, military service, and other life experiences.  The average traditionally aged student simply has not had the opportunity to acquire the knowledge and skills equivalent to college-level learning outside the traditional classroom. At the same time, the last decade has seen a dramatic increase in the number of secondary students engaged in college-level learning experiences through programs such as Advanced Placement and International Baccalaureate.


Most institutions, including UW-Green Bay, publish their general education requirements in multiple venues (e.g., the university catalog, the campus web site). Courses are usually grouped by category, and requirements identified.  For example, at UW-Green Bay students are informed that they must take one of two H-1 courses, one of two H-2 courses, and so on. Competency-based general education requirements are communicated similarly.  At Alverno College, for example, the catalog tells students that they must (1) demonstrate eight general education competencies, (2) complete a minimum number of “key performances” tied to each competency, and (3) achieve a minimum proficiency score for each competency.  Information provided to students also lists the alternative means by which they may demonstrate each competency.  Courses that offer the opportunity to learn and demonstrate different competencies are listed as doing so.  Perhaps the easiest way to communicate this information is via a matrix, such as the example provided below.

Demonstration Opportunity (
Competency (
Courses
Independent

Study
Senior Honors Project
Proficiency Exams (e.g., CLEP, AP)
Credit for Prior Learning Portfolio
College BASE
Etc.

(

Can write effectively.
352-100

Etc. (
Yes
Yes
Yes
Yes
“Writing” subject score


Etc.  (









Step 5.  The faculty evaluates the competency-based general education program.  Routine faculty evaluation of any general education program – whether it is competency-based or course-based – ensures its continuing relevance and effectiveness.  The faculty responsible for general education might make a variety of decisions based upon its evaluation of general education, including: (1) whether competency statements should be amended, augmented, or reduced in number; and (2) whether the criteria, standards, and means of demonstration associated with various competency statements remain appropriate.  Ultimately, of course, the faculty must routinely consider whether the overall competency framework should continue to drive the organization and delivery of general education.

Competency-Based General Education at UW-Green Bay

Guiding Principles and Recommendations

The Committee believes that UW-Green Bay is poised to adopt a competency-based approach to general education.  In describing the following model of competency-based general education proposed for UW-Green Bay, the Committee wishes to acknowledge its debt to the 1991-92 General Education Task Force, chaired by Richard Logan.  That group’s report (see Appendix C) significantly influenced this Committee’s thinking and decision-making.  In fact, this Committee has unabashedly “lifted” sections of the report filed by the 1991-92 General Education Task Force, the persuasiveness and logic of that group’s narrative undiminished by time.  Rather than continually cite the ideas and prose “borrowed” from the 1991-92 General Education Task Force report, we invite the reader to peruse Appendix C, and compare it to our narrative.

Several principles and assumptions have guided our Committee’s thinking and ultimate proposal for competency-based general education at UW-Green Bay.  Since each of our recommendations for competency-based general education at UW-Green Bay flows from one or more “guiding principles” or assumptions, we have chosen to list them together on the following pages.  Of the principles and assumptions that informed our thinking, three core principles were the foundation for the rest.
Core Principles

· General education should be central to the UW-Green Bay baccalaureate experience.

· General education should cohere and provide a common grounding for students.

· General education at UW-Green Bay should be primarily competency-based. While competency-based education is outcomes-based (i.e., student demonstration of learning), the Committee proposes that general education at UW-Green Bay should also emphasize an experiential focus (i.e., student participation in specific courses and experiences).

Guiding Principles
Related Recommendations

· General education should be organized around knowledge and process competencies that specify what students should know and be able to do, acknowledging that students’ general education does not involve the depth of knowledge and ability associated with major programs.

· General education competencies should appropriately feature interdisciplinarity, problem solving, and any other distinctive characteristics of the UW-Green Bay educational mission. Especially important are competencies with an historical foundation at UW-Green Bay.

· General education competencies are the foundation of the institution’s entire curriculum.

· The benefits associated with a competency-based approach are not limited to general education.
· UW-Green Bay should adopt a cogent set of general education competency statements that indicate general knowledge and abilities (process skills) held in common by all UW-Green Bay graduates. See the section entitled, “Recommended Competencies,” which outlines our proposed set of general education competencies.  The development, review, and approval of general education statements should proceed via accepted shared governance practice. 

· The institution should encourage academic programs (e.g., Business Administration, Human Biology) to adopt a competency-based framework for their majors and minors.

· The institution should encourage academic units to (1) link relevant general education competencies to the learning outcomes of their major and minor programs, and (2) communicate to students existing links between relevant general education competencies and the learning outcomes of their majors and minors.  The Committee notes, for example, that many academic majors expect their students to demonstrate “effective writing” and other general education competencies.  Students participating in capstone courses for their majors could be asked to demonstrate the general education competencies (e.g., writing) that align with the learning outcomes of their majors.

· Documentation of competency achievement is a necessary, though not sufficient, prerequisite to receipt of the bachelor’s degree from UW-Green Bay.

· Traditional course grades will continue to be assigned.
· Students must achieve at least one “proficiency score” for each competency to graduate from UW-Green Bay.  Ideally, students not only should be required to achieve a proficiency score for each competency, but also should have to achieve a minimum proficiency score for each competency (or some predetermined percentage of the competencies) to graduate.  This requirement does not replace existing graduation requirements (e.g., minimum of 120 credits required, minimum 2.0 grade point average).

· Proficiency scores for each competency – not each of the criteria associated with each competency – should be recorded on students’ transcripts in addition to traditional course grades.

· Two major outcomes of competency-based general education are enhanced student learning and self-awareness of their learning needs and accomplishments.

· General education competency statements, criteria, standards, and demonstration options should be explicit, comprehensible, and public.
· Student demonstration of competencies should be assessed using four-point performance rating scales.  Rating scales should incorporate the standards used to evaluate student work.  “Model” scales should be developed for each competency, and modified as needed to fit specific student assignments and activities.

· Students should be able to identify their level of proficiency with respect to any competency, and determine what they must know and be able to do to achieve higher levels of proficiency, at any point in their baccalaureate career.

· In general, we are concerned with what students should know and be able to do by the time they graduate. All students should have to demonstrate competency achievement, regardless of whether they began their collegiate experience at UW-Green Bay as new freshmen or as transfer students.
· The institution should devise the means to ensure that all UW-Green Bay students, regardless of where they begin college, are treated equitably with respect to the competency-based general education program.  For example, the institution may provide “special” advising for transfer students that acknowledges completion of general education courses at other institutions and that identifies alternative means for demonstrating competency before graduation.  

· Certain general education competencies are foundational.  Foundational competencies are characterized as “threshold” competencies necessary to pursue successfully further general education and major studies. 
· All students must demonstrate that they are “competent” with respect to mathematics, writing, and reading by the time they have completed their second semester at UW-Green Bay.  [Note: Students may demonstrate these competencies via freshmen placement exams or other methods identified by the appropriate faculty.]

· The faculty establishes general education competency statements and criteria, the standards for their assessment, and the options for demonstration of competencies.

· Students must demonstrate their competency in some tangible way that is evaluated by faculty. Students must demonstrate college-level learning; listing one’s knowledge, process skills, or experiences is insufficient for demonstrating competency.

· Courses “mapped” to particular general education competencies must include opportunities for students to demonstrate the relevant competencies.

· Students must have more than one means to demonstrate any general education competency.  In other words, the institution must provide options other than courses through which students might demonstrate any of the general education competencies.
· Those responsible for coordinating general education at UW-Green Bay should initiate a process to adopt “final” competency statements, and to develop relevant criteria, standards, and “model” performance rating scales.

· Faculty members should be encouraged to discuss regularly the means by which students may tangibly demonstrate their general education competencies.

· Faculty members teaching existing general education courses or proposing new general education courses should submit (1) a copy of the assignment(s) used to demonstrate competency, (2) a copy of the performance rating scale(s) used to assess students’ performance, and (3) a brief description of how the assignment(s) and performance rating scales fit the criteria and standards established for the given competency.

· Appropriate faculty members should decide, and the institution should communicate, the alternative means that may be used to demonstrate specific competencies (e.g., standardized placement and proficiency exams, Credit for Prior Learning).

· Appropriate faculty members should determine, and the institution should communicate, the standards for assessment of non-course-based demonstration of competencies (e.g., cut-off scores for standardized placement and proficiency exams).

· Formal documentation of student achievement with respect to general education competencies reinforces the importance of those competencies.

· Students should have tangible and portable proof of their competencies.
· The institution should formally document student achievement with respect to individual general education competencies.

· The means by which students may demonstrate specific competencies (e.g., course assignments) and the relevant performance rating scales should be archived so that faculty members and students may retrieve copies.

· The institution should assist the faculty’s move toward competency-based general education.
· All faculty and academic staff should be invited to participate in formal sessions that explicate the competency-based framework, its processes, and its benefits.

· Support (e.g., assessment staff assistance) should be available to faculty members asked to develop competency statements, criteria, standards, and performance rating scales.

· The institution must provide the resources needed to permit student choice of the means to demonstrate general education competencies.

· Most students will choose to learn and demonstrate their competency achievement through courses.

· The move toward a competency-based general education program is not intended to increase the “size” of general education proportionate to students’ overall degree programs. 
· The institution must offer sufficient sections of the courses “mapped” to the various general education competencies.

· Each course or other student-based learning experience designated as offering the opportunity to learn and demonstrate a knowledge-oriented competency (e.g., knowledge of the Social Sciences, including major concepts . . .) should also offer the opportunity to demonstrate at least one process-oriented competency (e.g., writing), and vice versa.  Students should receive ratings on their performance of both the knowledge-oriented competency and the process competency.  [Note: The Committee observes that courses designed to teach the “foundational” competencies (e.g., mathematics, writing, reading) may not lend themselves to the dual knowledge-process focus, and should perhaps be exempt from the dual-focus “requirement.”]  The Committee, in concert with the General Education Council, surveyed the faculty to determine which and how many existing courses are related to which and how many existing General Education learning outcomes.  Not surprisingly, nearly every existing course was related to at least one knowledge-oriented learning outcome and one process-oriented learning outcome.  See Appendix D for a copy of the survey and preliminary results.

· The institution must provide the resources needed to assess student competencies as they begin, progress through, and complete their baccalaureate experience at UW-Green Bay.

· The institution must educate students about the purpose, organization, and delivery of its competency-based general education program.

· Students’ general education learning should be personally meaningful, connected to life and career goals, and challenging.  Students should not have to rehash material with which they are already competent; students should have the opportunity to prove what they know and can do, and move on to the next challenge.
· The institution should consider using a competency-based approach to student admission to the institution.

· Students should receive one-on-one advising through which they learn about the competency-based general education program, assess their existing competencies, and plan for their future competency achievement.

· Courses that offer the opportunity to satisfy various competencies should be appropriately designated (e.g., in the Catalog, timetable, and other publications), so that students may readily determine which courses relate to which competencies. 

· Students should be advised of the various options for demonstrating competence.

· The institution should provide time, resources, and compensation to faculty members engaged in developing, offering, and maintaining the competency-based general education program.

· Ongoing review, assessment, and evaluation of any general education program or curriculum require “ownership” by appropriate faculty members.
· All faculty members who want to teach (or who will be expected to teach) in general education should be appointed to a “general education faculty.”

· General education faculty members should convene regularly (e.g., annually) to discuss the continuing appropriateness of competency statements, criteria, standards, and performance rating scales.

· UW-Green Bay’s version of competency-based general education should build upon and continue existing processes and procedures that align with the competency-based framework.
· Many of the above recommendations reflect this principle.  For example, UW-Green Bay’s General Education Council has decided to assess general education using (a) “embedded assessment” (where faculty members are asked to assess “key course assignments” using a four-point performance rating scale they have developed); (b) student performance on a standardized exam (the College BASE); and (c) student self-report (e.g., from Graduating Senior and Alumni Surveys).  In addition, the campus has a long-established history of awarding credit for standardized exams (e.g., AP, CLEP, IB), challenge exams, prior learning (using the portfolio approach), and military training and experience.

Why general education at UW-Green Bay should be competency-based


Fit with mission.  UW-Green Bay has always taken pride in its core and select missions.   As a part of the University of Wisconsin System, the University provides a core of liberal studies that support university degrees in the arts, letters, sciences, and professions.  The unique mission of UW-Green Bay is to provide a distinctive academic plan characterized by a strong interdisciplinary, problem-focused liberal education.  The select mission also states that the University will prepare its students to evaluate critically and address the complex issues of their professions and of the human experience.  As the bedrock of the above missions, the general education program has taken a course-based approach with the assumption that exposure to a subset of a distribution of courses would fulfill this mission.  However, without the identification, assessment, and evaluation of a common core of learning outcomes, it is difficult to know if the learning experiences of our students have matched the mission of the institution.  As discussed in the 1991-1992 General Education Task Force Report, general education that relies solely on the distribution of a wide variety of courses frequently fails to enable our students to develop a common and coherent educational experience that makes sense to them as adult learners.  Unfortunately, students often fail to understand how the general education courses they take tie into their overall progress toward becoming educated citizens who can look at problems from a multidisciplinary perspective.  At a time in their lives when they are most eager to specialize, our students also frequently fail to see the connections between their general education foundation and their majors.  


While some might suggest that the faculty should “do a better job” of explaining general education and the contributions of individual courses, we think “improved communication” on the part of faculty members is a necessary, but not sufficient, step toward students understanding the essential nature of general education.  We think that faculty members should seek to clarify the contributions of their general education courses, using whatever means seem appropriate (e.g., via the syllabus, via discussion during the first week of class).  We also think that students share the responsibility for understanding the essential nature of general education.  Students should be formally encouraged to discover (1) how individual courses relate to the rest of the general education program; (2) why the general education program is structured as it is; (3) how general education relates to their major programs, their careers, and their quality of life; and (4) how they might acquire and demonstrate the knowledge and process skills comprising the general education program.  Students should be formally encouraged (e.g., via one-on-one advising) to assess what they know and can do, and to confront what they should know and should be able to do.  By definition, the developmental nature of competency-based general education demands that students actively and reflectively participate in and shape their learning.


A competency-based approach to general education supports UW-Green Bay’s rededication of our commitment to the student learning experience (“Task Force on the Compelling Idea,” August 1999).  Students will have the opportunity to evaluate their progress in the development of their intellectual skills, capabilities for critical thinking and problem solving, and ability to communicate.  These competencies would be liberally based learning experiences leading to a common set of competencies.  Furthermore, the competencies can be tailor-made so that they fit the select mission of the University.  These competencies should emphasize, among other things, a multidisciplinary approach, the ability to critically analyze and solve problems in a scholarly and articulate manner, and basic knowledge of the arts, humanities, social sciences and natural sciences.  Because the competency-based approach relies on identification, assessment, and evaluation, it will support an individualized learning experience, a focus on the learner, encouragement of students’ active involvement in their own learning, and a clearer tie-in to students’ declared or intended major(s).


In the interest of promoting a general liberal arts learning experience, the plan for competency-based general education should not replace a course-based program that provides our students with the means by which they can be involved in the development and clarification of values, appreciation of their lifelong learning, and an interdisciplinary approach.  Rather, competency-based general education should enrich the uniqueness of the educational experience at UW-Green Bay by contributing to an integrative approach (course- and competency-based) to general education.


Fit with Student Learning Experience components.  The Committee agrees that competency-based general education should be the foundation upon which the proposed “Student Learning Experience” rests.  Students should be educated about the purpose, organization, and delivery of UW-Green Bay’s competency-based general education program from the time of their first, formal contact with the institution. We expect that students would receive an intensive introduction to UW-Green Bay’s competency-based general education during their “learning how to learn” seminar experience, with several of the general education competencies introduced via application in the seminar (e.g., writing, speaking, and appropriate content competencies).  We expect that the personal learning plan would take into account students’ existing general education competencies, and provide a formal means of planning for future competency achievement.  The portfolio would provide a logical means of organizing students’ learning “products” accompanied by copies of faculty-developed performance rating scales and feedback. Other linkages to the remaining components of the proposed “Student Learning Experience” are likely, and should be explored when the coordinating Planning Committee integrates the work of the other “satellite committees” with the work of this Committee.
Recommended General Education Competencies


In compiling its list of recommended competencies, the Committee consulted three primary sources:

1. The current list of general education learning outcomes;

2. The competency areas proposed in the Report of the Task Force on the Compelling Idea;

3. The general education goals proposed in the Report of the 1991-92 General Education Task Force.

While the Committee could have conducted a widespread search for the “ideal” list of competencies, we concluded that we were not asked to completely redefine the implicit characterization of a person generally educated at UW-Green Bay.  Instead, we propose competencies that (1) reflect the faculty’s historical choices and preferences for general education at UW-Green Bay; (2) fit contemporary faculty perceptions of what it means and should mean to be generally educated at UW-Green Bay; and (3) permit tangible demonstration and assessment using explicit criteria.  The following table lists our proposed general education competencies and suggestions for some associated criteria. Appendix E shows the table used to compare and contrast the learning outcomes, competencies, and goals associated with the three primary sources listed above. As the reader can see, the three sources have much in common, and suggest an emergent consensus about what it means to be generally educated at UW-Green Bay.


Consistent with the information in Appendix E, the Committee proposes the following general education competencies for UW-Green Bay.  Knowledge-oriented competencies are designated with a [K]; process-oriented competencies are marked with a [P].  We expect that faculty members with relevant expertise and interests will produce, sometime in the future, (1) the most appropriate phrasing for each competency statement, and (2) the full list of criteria for each competency statement.  We acknowledge our role as advisory, and assume that the General Education Council will have the final say about the general education competencies to be adopted.  At the same time, we cannot resist encouraging the reader to note the comparative consistency of items in Appendix E, and their similarity to what we now propose.  
Competency Statements
Sample Criteria (not intended to be an exhaustive list) 

1.
The ability to look at things from multiple disciplinary perspectives. [P]
· Understands that complex problems may be viewed from multiple disciplinary perspectives.

2.
The ability to orally present ideas effectively. [P]
· Speaks articulately with others and defends one's ideas in debate.

· Organizes thoughts and delivers ideas in a cohesive manner.

3.
The ability to read effectively. [P]
· Familiar with a good newspaper and some more specialized journals for lay people (e.g., New York Review of Books, Scientific American); relates such reading to personal issues.

· Reads accurately and critically by asking pertinent questions about a text, by recognizing assumptions and implications, and by evaluating ideas.

4.
The ability to write effectively. [P]
· Writes standard English in a grammatical, well-organized fashion.

· Understands the various elements of the writing process, including collecting information regarding formulation of ideas, determining relationships, arranging sentences and paragraphs, establishing transitions, and revising what has been written.

5.
The ability to recognize when information is needed, and the ability to locate, evaluate, and use effectively the needed information (i.e., to be information literate).  The ability to use information and computer technology effectively. [P]
· Determines the nature and extent of the information needed.

· Accesses needed information effectively and efficiently.

· Evaluates information and its sources critically and incorporates selected information into his or her knowledge base and value system.

· Individually or as a member of a group, uses information effectively to accomplish a specific purpose.

· Understands many of the economic, legal, and social issues surrounding the use of information and accesses and uses information ethically and legally.

· Computer literate; effectively uses Internet and data based resources for scholarship.

6.
The ability to think critically. [P]
· Translates information, either remembered or immediately observed, into meaningful terms.

· Establishes boundaries for information through definition, comparison, classification, and analysis.

· Synthesizes new rules or theories, hypothesizes a means of testing a proposition, predicts the outcome of causal relationships, and expresses judgments of value, merit or worth.

7.
The ability to exercise problem-solving skills - such as problem identification and analysis, and solution formulation, implementation, and assessment. [P]
· Understands ethical systems, their root in human nature and culture, and ways that ethics can be applied to problems in a student's current and future life.

8.
The ability to think quantitatively. [P]
· Proficient in basic mathematics (College BASE skills).

· Uses mathematical techniques in the solution of real-life problems.

· Uses the language, notation, and deductive nature of mathematics to express quantitative ideas with precision.

· Uses the techniques of statistical reasoning and recognize common misuses of statistics.

9.
Epistemological knowledge and learning to learn. [P]
· Explain or demonstrates how different disciplines learn.

· Understands thought from ontological and historical perspectives.

10.
A fundamental understanding of the Natural Sciences, including major concepts, principles, and theories of the biological and physical environment. [K]
· Knows the basic vocabulary of the biological sciences.

· Knows current theories of basic processes in the biological sciences.  Applies to personal life.

· Knows the basic vocabulary of the physical sciences.

· Knows current theories of basic processes in the physical sciences. Reads and critically evaluates current issues evolving from recent scientific discoveries. 

· Recognizes the role of observation and experimentation in the development of scientific theories.

· Recognizes appropriate procedures for gathering scientific information through laboratory and field work.

· Interprets and expresses the results of observation and experimentation.

11.
A fundamental understanding of the Natural Sciences, including the impact of scientific and technological activities and products on individuals, on society, and on the physical environment. [K]
· Knows the historical development of the sciences.

· Appreciates the strengths and limitations of scientific understanding.

· Knows how scientific knowledge affects our approaches to political, social and economic questions, as well as our approaches to personal identity.

12.
A fundamental understanding of the Social Sciences, including major concepts of social, political, geographic, organizational, and economic structures. [K]

13.
A fundamental understanding of the Social Sciences, including the impact that social institutions and values have on individuals and groups in a culture. [K]
· Understands the basic vocabulary of the social sciences.

· Understands the primary scientific ways of understanding human beings in their social/cultural settings.

· Understands macro and micro economic theories; applies them to contemporary issues.  Understands how economic decisions are affected by political and social systems and climates.

· Appreciates the important roles played by observation/experiment and reasoning/mathematics in the development of research methodology as applied to human behavior.

14.
A fundamental understanding of the Humanities, including the significance of major events and movements in Western and non-Western civilizations. [K]
· Familiar with the historical development of western culture, with emphasis on the development of modes of thought, relationships among ideas, social structures, economic forms, geographic location, and political events.

· Knows the historical development of world cultures.

15.
A fundamental understanding of the Humanities, including a range of literature, representative of different literary forms and historical contexts. [K]
· Knows many of the influential writings produced in western culture and the most influential works produced by Asian and other non-western cultures.

· Reads a literary text analytically, seeing relationships between form and content.

· Understands a range of literature, rich in quality and representative of different literary forms and historical contexts.

16.
A fundamental understanding of the Humanities, including the role of the humanities in identifying and clarifying individual and social values in a culture and understanding the implications of decisions made on the basis of those values. [K]
· Knows the various ways of understanding the subjective experience of human beings and of relating this subjective experience to human behavior.

17.
A fundamental understanding of at least one of the Fine Arts, including an understanding of the nature and function(s) of art and one or more ways of distinguishing good art. [K]
· Knows major works of art and music representing different styles and eras produced in western culture.

· Familiar with non-western styles in art and music.

· Familiar with approaches to critical understanding of creative works.

· Experiences of an art museum, a symphony, and a drama. Experience of creating or performing at least one artistic work. (See ().

18.
A fundamental understanding of contemporary global issues and problems related to ethnocentrism, through the study of beliefs, values, and ways of life in a country other than the USA. [K]
· Recognize the chronology and significance of major events and movements in world history.

· Recognize basic features and concepts of world geography.

· Is “basically proficient” in a foreign language.  “Basically proficient” = the level of proficiency attained by a student who successfully completes four semesters of college-level foreign language.   Understands how language affects our personal identities and the shape of our culture. (See ().

· Experience in a culture other than one's own (highly recommended, but may be achieved vicariously in other culture courses).  Knows how to understand other cultures.

19.
A fundamental understanding of the causes and effects of stereotyping and racism, and an appreciation of cultural diversity within the USA. [K]
· Knows the development of United States culture, as that culture has developed in a western and world context.  Understands the origins and experience of social groups in the United States who identify themselves as marginal to United States culture.

Appendix A: Competency Examples from (1) the College of Public and Community Service (CPCS) at the University of Massachusetts-Boston and (2) the School for New Learning at DePaul University. 

Appendix B: Narrative Scoring
Proponents of narrative scoring suggest five advantages:

1. Narrative scoring (via performance rating scales) indicates specifically what students must know and be able to do, and how their work will be evaluated.  This presumes student access to rating scales before the assignment is attempted.

2. Narrative scoring allows students to see clearly what they must do to increase their level of proficiency with respect to a given competency;

3. Narrative scoring facilitates faculty dialogue about the meaning of various levels of achievement, and thereby increases the likelihood that faculty members will reach a consensus on the behaviors and characteristics associated with different levels of achievement; 

4. The agreement by faculty described in point 3 facilitates consistent scoring across faculty members, across courses, and across alternative means of demonstrating competency;

5. Narrative scoring clarifies the meaning of scores to external beneficiaries, such as employers and graduate schools.


While there may be several advantages associated with narrative scoring, it is not without disadvantages.  Developing performance rating scales can be time-consuming, especially when a faculty member is creating a scale for the first time, or when a faculty member chooses to modify substantially an existing scale.  Such modification is not unusual, and many faculty members opt to change their scales after using them to assess actual student work.  Initial scales may not adequately distinguish levels of achievement, may miss critical behaviors or characteristics, or may include items that are not as relevant as first believed.  Of course, the time taken to develop a valid and reliable performance rating scale can be time well spent; its consistent application can ease the actual task of scoring, especially if students are told in advance the levels of performance against which their work will be evaluated.  In addition, if we acknowledge that any assessment process (e.g., grading) requires the development and communication of explicit standards, then the additional time needed to develop a performance rating scale is minimal.


Narrative scoring has two other potential disadvantages.  First, some faculty members may not want to develop performance rating scales consistent with the performance rating scales of other faculty members teaching the same course. Faculty members may see the widespread adoption of performance rating scales as a threat to academic freedom. If someone other than the faculty dictated the content of performance rating scales, then the faculty could legitimately claim that its academic freedom had been breached.  Such a situation would be inconsistent with the culture and policies that predominate at competency-based institutions, where the faculty retains control over the evaluation of student learning.  In no case did we discover that anyone other than the institution’s faculty had developed performance rating scales, though some scales were clearly influenced by professional associations to which faculty members belonged.   The purpose of performance rating scales is to provide a consistent, overarching framework for the assessment of student achievement; its overall purpose is identical to the overall purpose of the traditional A-F grading scale.  Neither framework is intended to dictate the specific content of judgments made by responsible faculty.


Second, faculty members may decide that the time and effort needed to develop, distribute, and use performance rating scales is not well used, especially if students, employers, and graduate school admission committees continue to rely on letter grades for decision making.  While employers and graduate schools have the least apparent faith in traditional letter grading (why else ask for standardized test scores and non-academic references?), they are also “creatures of habit” who have grown accustomed to letter grading.  With respect to students, while some are very interested in narrative text that explicitly describes their knowledge and process skills (e.g., many students at Alverno College), others are more interested in traditional grades (e.g., students at DePaul University’s School for New Learning, who still want to know, “Well, what grade do I get?”).  Faculty members responsible for competency-based general education will likely find that they must educate its primary beneficiaries (e.g., students) about its value.


Two examples of performance rating scales follow.  The first, a three-level scale, is from a larger scale developed by the National Communication Association to assess speaking competency.  Only one component of the overall competency and its rating scale are reproduced here.  The second, a four-level scale, is from a larger scale developed at Indiana Wesleyan University to assess instructional competency (of teaching candidates).  Again, only one component of the overall competency and its rating scale are reproduced.


Appendix C: Report of the 1991-92 General Education Task Force to the General Education Council

Appendix D: General Education Survey

15 minutes of your time, please!
April 19, 2000

Dear Colleague:
The General Education Council and the Competency-Based General Education Committee (one of the Student Learning Experience subcommittees) need your help.

The Background
The Competency-Based General Education (CBGE) Committee has been asked to develop and detail Recommendations VI and VII from the Report of the Task Force on the Compelling Idea.
Recommendation VI:  Transform the General Education Requirement from a course-based to a competency-based requirement.

Recommendation VII: Integrate a constellation of learning skills (e.g., communication, critical thinking) into the general education requirement.

According to the Report of the Task Force on the Compelling Idea, 

“Existing general education courses, appropriately distributed, would continue to be the primary means by which students meet the requirements, but students would also be permitted to meet any particular requirement through demonstration of competency.”



The preceding sentence is specific to Recommendation VI; it suggests that we know (or will know) which General Education courses relate to which competencies (similar to our existing General Education learning outcomes).  

Regarding Recommendation VII, 

“Courses certified by the appropriate curriculum committee. . . . as specifically addressing and assessing one of these skills, may be used by students to meet the requirement.”

Again, this suggests that we know (or will know) which General Education courses relate to which General Education learning outcomes (competencies).

At this time, we do not know for certain which General Education courses relate to which learning outcomes.  Some relationships seem obvious (e.g., we expect Ethnic Studies courses to relate to the “ethnic studies” learning outcome), but other relationships are not (e.g., which General Education courses relate to the “critical thinking” outcome?).  

The Request
This is where you and your valuable input enter the picture.  Since you currently teach at least one course that satisfies at least one General Education requirement, we ask that you complete the enclosed survey.  With your assistance, we will construct a matrix that shows which General Education courses relate to which of the existing General Education learning outcomes.  The completed matrix will give the General Education Council and the CBGE Committee a much clearer picture of what we already do.

Please return your completed survey by April 26, 2000 to Lucy Arendt, CL 805.  Feel free to contact either of us with questions or concerns.  Thank you very much for your help!

Illene Noppe, Chair, General Education Council


Lucy Arendt, Co-Chair, CBGE Committee

Co-Chair, CBGE Committee




arendtl@uwgb.edu

noppei@uwgb.edu





465-2221

465-2703

Instructions
1.  
Write in the number (e.g., 001-100) and the name (e.g., Intro to Scientific Reasoning) of each General Education course you teach in the blank columns below (one course per column).
2.
For each General Education course you teach, indicate the strength of the relationship between your course objectives and activities and each of the General Education learning outcomes (1-18).  Leave the space blank for any General Education learning outcome that does not relate to your course. 
Strength of the Relationship Scoring Key:

1  =  Very Limited
2  =  Limited
3  =  Moderate 
4  =  Strong 
5  =  Very Strong

We provide an example in the second column of the table.

General Education Learning Outcomes
001-100, Introduction to Scientific Reasoning








Students who complete the

 general education program

are expected to have:







The ability to look at things from multiple disciplinary perspectives.
4






The ability to listen effectively







The ability to speak effectively







The ability to read effectively
5






The ability to write effectively
4






The ability to use computers effectively







The ability to think critically.
5






The ability to exercise problem-solving skills - such as problem identification and analysis, and solution formulation, implementation, and assessment.
4






A fundamental understanding of the Natural Sciences, including major concepts, principles, and theories of the biological and physical environment.
3






A fundamental understanding of the Natural Sciences, including the impact of scientific and technological activities and products on individuals, on society, and on the physical environment.
4






A fundamental understanding of the Social Sciences, including major concepts of social, political, geographic and economic structures.







A fundamental understanding of the Social Sciences, including the impact that social institutions and values have on individuals and groups in a culture.







A fundamental understanding of the Humanities, including the significance of major events and movements in Western civilization.







A fundamental understanding of the Humanities, including a range of literature, representative of different literary forms and historical contexts.







A fundamental understanding of the Humanities, including the role of the humanities in identifying and clarifying individual and social values in a culture and understanding the implications of decisions made on the basis of those values.







A fundamental understanding of at least one of the Fine Arts, including an understanding of the nature and function(s) of art and one or more ways of distinguishing good art.







A fundamental understanding of contemporary global issues and problems related to ethnocentrism, through the study of beliefs, values, and ways of life in a country other than the USA.
3






A fundamental understanding of the causes and effects of stereotyping and racism, and an appreciation of cultural diversity within the USA.







Existing General Education Course # and Name

Notes: 

· All courses that fulfill General Education requirements as listed on S.O.A.P. are listed here.

· Courses with more than one instructor have multiple entries.

· Courses with no numbers to the left represent “non-received” surveys as of the date of this report.

Multiple Disciplinary Perspectives
Listening
Speaking
Reading
Writing
Using Computers
Thinking Critically
Problem-solving
NS: Fundamentals
NS: Impact of Science
SS: Fundamentals
SS: Impact of Social Institutions
H: Western Civilization
H: Literature
H: Values
Fine Arts
Global
Cultural Diversity

156-100 Varieties of World Culture
SS-1, OC
3
3
3
5
1
2
5
2


5
5




5
4

156-303 Political, Economic and Environmental Anthro
OC



















156-304 Family, Kin and Community 
SS-2, OC
5
3
4
5
5
3
5
4


5
5




5
4

156-320 Myth, Ritual and Religion
SS-2, OC



















156-364 Human Variability (C.L. 478)
NS-2
4
5
1
5
4
1
5
4
3
4
3
3
1
1
1
1
3
4

168-106 Design Methods 
FA



















168-107 Two-Dimensional Design
FA
4
5
3
3
2

5
5







5



168-210 Introduction to Painting
FA



















168-230 Introduction to Ceramics 
FA



















168-260 Introduction to Art Metals: Jewelry 
FA
4
5
3



5
5







5



204-202 Principles of Biology I
HB-1
2
4
1
5
3
4
4
4
5
5









216-202 Business and its Environment
SS-1



















216-206 Law and the Individual
SS-2



















216-303 Travel Course: Mexican Business
OC



















216-400 Study Abroad: Hague/Aalborg (C.L. 246)
OC



















216-421 International Marketing
OC



















225-108 General Chemistry
ES-1



















225-211 Principles of Chemistry I
ES-1
2
4

5


3
5
5
3









225-211 Principles of Chemistry I
ES-1
3
4

5
3

4
5
5
4









242-102 History of the Visual Arts: Ancient to Medieval
FA
5
5
5
5
4

5
5




5
5
5
5
4
5

242-103 History of the Visual Arts: Renaissance to Modern 
FA
3


5
4
1
4
2




4


5
2


242-121 Masters and Masterpieces of Music 
FA



















242-141 Introduction to the Performing Arts 
FA
4
5

4
4

4








5
2
3

242-142 Performing Arts Perspectives
FA
5
5
3
5
5
3
5







3
5
3
4

242-202 Concepts and Issues of Modern Art 
FA
5
5
5
5
4

5
4




5
5
4
5
4
3

242-221 Popular Music Since 1955
FA
3
4

3
4










4



242-225 American Indian Studies: Arts & Ceremonial Traditions 
ETH S



















242-226 American Indian Studies: Wisconsin Indians
ETH S



















242-261 Aesthetic Awareness: Foundations 
FA



















242-272 Women in the Arts 
FA



















242-301 Communication & the Arts: Oneida Lang Project 
ETH S

















4

242-323 Language and Society
OC



















242-327 Cross-Cultural Communication: Jazz History 
FA, ETH S
4
5
3
5
5

4



4
5
4


4

5

242-328 Cross Cultural Communication: Musical Theatre History 
FA



















242-329 Cross Cultural Communication: World Music 
FA, OC
3
4

3
4

3








4
4
3

296-102 Introduction to Earth Science 
ES-1
3


3


3
2
5
4
1








296-202 Physical Geology
ES-1
3
3

3


3
3
5
5









296-222 Ocean of Air: Weather & Climate (C.L. 416)
SS-1, ES-1



















298-202 Macro Economic Analysis
SS-1



















298-203 Micro Economic Analysis 




















302-206 Cultural Images in Materials for Children & Adolescents
SS-2, ETH



















351-104 Introduction to Literature 
H-3
2
5
3
5
4

3





1
3
2




351-104 Introduction to Literature 
H-3
4
3

5
5

5
4





5





351-104 Introduction to Literature 
H-3
2
5
4
5
5

5






5
3
4
2
1

351-206 Women in Literature
H-3
3
5
3
5
5

5
4




4
5
5


4

351-214 Introduction to English Literature I 
H-3
3
5
3
5
5

5
4




5
5
5
2
2


351-215 Introduction to English Literature II 
H-3
2


5
3

3





3
5
4




351-216 Introduction to American Literature I
H-3
2
5
3
5
4

3





3
4
2




351-217 Introduction to American Literature II
H-3
2
5
3
5
4

3





3
4
2




351-336 American Ethnic Literature 
ETH S



















352-100 College Writing

2
5
5
5
5
4
5









1
1

352-105 Expository Writing

4
5
5
5
5
4
5

1
2
1
2
1

2
1
1
1

362-102 Introduction to Environmental Science
ES-1
4


3


4
3
5
5
2
2




2


362-102 Introduction to Environmental Science
ES-1
5
4

5


5
4
4
5
4
4







362-102 Introduction to Environmental Science
ES-1
4
3

2


3
1
5
5
2





3
1

362-141 Astronomy (C.L. 754)
ES-1



















362-142 Exploration of the Universe 
NS-2
4
3

3
4

3

5
5

2
2






362-188 Issues in Biological Conservation
NS-2



















362-190 Emergence of Western Technology
NS-2
5
3

3
4

3

4
4

3
2



2


362-260 Energy and Society
NS-2



















362-303 Conservation of Natural Resources 
NS-2
5
5
5
5
5

5
5
5
5
4
3


3

4


362-392 Travel Course: Italy-Greece
OC



















362-468 Ecological Applications 
NS-2



















362-469 Conservation Biology
NS-2



















397-202 Intermediate French Language II
OC



















397-225 Intermediate French Conversation-Composition
OC



















416-102 World Regions & Concepts: A Geographic Analysis
SS-1
4
3

5


4
4
4
4
5
5
3

3

2


416-102 World Regions & Concepts: A Geographic Analysis
SS-1
5


5


4
3
4
3
5
5
4



5
3

416-202 Introduction to Cultural Geography
OC
4
4

5


5
5
3
3
5
5
4

4
1
4
4

416-342 Settlement Geography 
SS-2



















416-370 Geography of South America (C.L. 951)
OC



















416-371 Geography of U.S. and Canada
SS-2



















424-202 Intermediate German Language II
OC



















424-225 Intermediate German Conversation-Composition
OC



















448-100 History of the Modern World
SS-1
3


5


4



4
4




5


448-205 History of the U.S.: 1600-1865
H-3
3
5
5
5
4
4
4
5
1
1
5
4
5
5
5
2
5
4

448-205 History of the U.S.: 1600-1865
H-3

4
3
4
4
2
5



4
5


5


5

448-206 History of the U.S.: 1865-Present
H-3
3
5
5
5
4
4
4
5
1
1
5
4
5
5
5
2
5
4

448-206 History of the U.S.: 1865-Present
H-3
2
5
3
5
4
1
4
3
2
2
4
4
4
4
4
1
3
3

448-206 History of the U.S.: 1865-Present
H-3

4
3
4
4
2
5



4
5


5


5

448-207 Roots of Black America
ETH S



















448-208 Development of Modern Science in Western Society
H-3



















448-209 U.S. Immigration History
ETH S
3
5
5
5
4
4
5
5
1
1
5
5
5
5
5
2
5
5

448-250 Traditional Asian Civilization
OC
4


5


4





5



5


448-315 Rise and Fall of the Soviet Empire
OC



















448-340 Topics in African American History 
ETH S



















448-352 History of Modern China
OC



















448-354 History of Modern Southeast Asia
OC
4


5
5

5





4



5


448-356 History of Africa
OC
4


5
5

5





4



5


448-358 Aspects of Latin American History
OC



















478-102 Introduction to Human Biology
HB-1



















478-205 Biotechnology and Human Values 
NS-2
4
4
2

4

4
2
5
5









478-206 Fertility, Reproduction, and Family Planning
NS-2



















478-217 Human Disease & Society
NS-2
3
2
4
2
4
3
3
3
4
5
1
1
3
1
1
1
5
3

478-310 Human Genetics 
NS-2



















478-313 Brain Functions in Human Behavior
NS-2



















478-331 Science and Religion
NS-2



















481-210 Introduction to Human Development
SS-1
5


3


3



5
3




3


481-336 Gender Across the Lifespan
SS-2
5
4
5
5
5
3
5

1
1
5
5




2
5

481-336 Gender Across the Lifespan
SS-2
5
3
3
5
5

5
5


3
5





5

481-342 Cross Cultural Human Development 
SS-2, OC
4
4
4
4
4
2
4
3
1
1
4
5
1
1
1
1
4
3

481-344 Dying, Death, and Loss 
SS-2
4
3
3
5
5

5
5


3
5





3

493-101 Foundations of Western Culture I 
H-1
5
5
3
4
3

4
2




5
4
4
3
2


493-101 Foundations of Western Culture I 
H-1
4
5
3
5
4

5
2




5
4
5
4
5
2

493-102 Foundations of Western Culture II
H-2
4
5
3
5
4

5
2




5
4
5
4
5
2

493-201 Introduction to the Humanities I
H-1
4


5
5

4





5
5
5
3



493-201 Introduction to the Humanities I
H-1
4


5
2

3





5
3
4




493-201 Introduction to the Humanities I
H-1
5
5
3
5
4

4




1
5
5
5
5
1


493-201 Introduction to the Humanities I
H-1
5
5
5
5
4
3
5
3




5
5
5
4

3

493-202 Introduction to the Humanities II 
H-2
5
4
2
5
3

3





5
5
5
3
2


493-202 Introduction to the Humanities II 
H-2
5
3

5
3

4
4


4
3
5
5
5
4



493-202 Introduction to the Humanities II 
H-2
5
5
3
5
4

4

1
2
1
2
5
5
5
5
2


493-213 Ethnic Diversity & Human Values
ETH S



















493-325 Judaism, Christianity and Islam
OC



















493-326 Non-Western Religions
OC



















493-355 Spanish and Latin American Cinema (C.L. 908)
OC



















493-356 Contemporary German Culture (C.L. 424)
OC
5
3
3
3
4
1
5
3


5
5
5
4
5
4
5
4

493-357 German Cinema (C.L. 424)
OC



















493-358 Latin America Today
OC



















493-361 Travel Course: Germany (C.L. 424)
OC



















493-362 Travel Course: Spain (C.L. 908)
OC



















493-363 Travel Course: Mexico
OC



















493-365 England & Its Heritage
OC



















493-366 Travel Course: Paris (C.L. 397)
OC



















493-372 American Indian Mythology and Literature
ETH S



















493-374 Wisconsin Indians Ethnohistory 
ETH S



















493-376 Cultural Conflict: French Canada
OC



















670-242 Jazz and Popular Literature
FA



















672-*** ANY MUS APP course (Repeat up to 3 times)
FA



















694-142 Food and Nutritional Health
NS-2
3
4
3
5
4
5
5
4
5
5









694-142 Food and Nutritional Health
NS-2
4


4
4
5
4
4
4
5









694-250 World Food and Population Issues 
NS-2, OC



















694-300 Human Nutrition 
NS-2



















694-302 Nutrition and Culture
NS-2, OC



















736-101 Introduction to Philosophy
H-3
4
5
5
5
4
1
5
5




3
4
5

4
4

736-102 Problems in Ethics
H-3
3
4
2
5
3

5
4








2


736-105 Intro to Social & Political Philosophy
H-3
3
4
2
5
3

5



4
3




2


736-208 Science & Human Values
H-3
5
5
5
4
2

5
4
5
5


4
3
5




736-211 Philosophy of Art
H-3
4
5
5
4
2

5
4


3
3
3
4
5
5



736-212 Philosophy of Science
H-3
5
5
5
4
5

5
4
5
5


4
3
5




736-213 Ancient Philosophy 
H-3



















736-214 Modern Philosophy 
H-3
5
5
4
4
5

5
4
4
3


4
5
4




754-103 Fundamentals of Physics I
ES-1



















754-180 Concepts of Physics
ES-1



















754-201 Principles of Physics I
ES-1



















778-100 World Politics
SS-1, OC



















778-101 American Government and Politics
SS-1
2
4
3
4
2
3
3
2


5
5
3
2
2

3
3

778-101 American Government and Politics
SS-1
3
5
4
4
5
3
5
3


5
5
4
2
5

3
4

778-101 American Government and Politics
SS-1

3
2
4
4

4
3


5
4





1

778-230 Law and the Judicial Process (C.L. 875)
SS-2



















778-351 Comparative Political Systems 
OC
4


4
4

5
3


5
5


3

5


778-353 Politics of Developing Systems
SS-2, OC



















820-102 Introduction to Psychology 
SS-1
4
5
4
5
4
5
5
4
4
5
5
5
3
1
1

2
5

820-102 Introduction to Psychology 
SS-1

4

4


3
2
3
3
3
1





2

835-202 Introduction to Public Policy (C.L. 778)
SS-2
4
5
4
4
5
2
5
4
1
3
5
5
3
1
5

3
3

835-202 Introduction to Public Policy (C.L. 778)
SS-2
4
4
3
4
3
3
5
5

2
5
5
2

2

3
3

835-202 Introduction to Public Policy (C.L. 778)
SS-2
4
5
4
4
5
2
5
4
1
3
5
5
3
1
5

3
3

835-215 Introduction to Public Administration
SS-2
4
5
4
4
5
1
5
5


5
5
2
1
5

3
4

835-215 Introduction to Public Administration
SS-2
1
3
5
4
5

5
5


4








875-204 Freedom & Social Control
SS-2
4
4
3
5
4
1
4
3
2
3
4
4
3
4
4
1
4
3

875-241 Introduction to Women's Studies 
SS-1
4

3
5
5

5



4
4
4
4


4
5

875-250 Introduction to Global Studies 
SS-2, OC
5
4
4
4
3
3
4
3
3
3
4
4
2
2
2

5
3

875-251 Sustainable Development
SS-2, OC
5
4
4
4
3
3
4
3
3
3
4
4
2
2
2

5
3

875-265 Music, Politics and Social Change 
SS-2
5


5
5

4



3




3
4
3

875-275 The Vietnam War in Perspective (C.L. 448)
SS-2
5


5
5

4



3





5


875-333 Social Change in a Selected Area
OC



















875-340 Women, Work and Family 
SS-2



















875-345 Women, Race & Culture
SS-2, OC
5
3
4
5
5
3
5
4


5
5




5
5

900-202 Introduction to Sociology
SS-1
3
5
2
4
4
2
5



4
5




2
5

900-203 Minority Groups
SS-2, ETH



















900-303 Race and Ethnic Relations
ETH S



















908-202 Intermediate Spanish Language II
OC



















908-225 Intermediate Spanish Conversation-Composition 
OC



















915-128 Jazz Dance I
FA



















915-131 Beginning Acting
FA



















915-137 Ballet I
FA



















915-138 Ballet II
FA



















915-145 Modern Dance I
FA



















915-161 Tap Dance I
FA



















915-228 Jazz Dance II
FA



















915-235/335 Production Practicum: Production Crews
FA



















915-236/336 Production Practicum: Cast Member
FA



















915-238/338 Production Practicum: Scene Shop
FA



















915-239/339 Production Practicum: Costume Shop
FA



















915-245 Modern Dance II
FA



















915-261 Tap Dance II
FA



















915-309 Theatre History I
FA
2
4
3
5
5
1
4
3
1
1
3
3
5
4
5
5
3
3

915-310 Theatre History II
FA
2
4
3
5
5
1
4
3
1
1
3
3
5
4
5
5
3
3

915-311 Theatre History III
FA
2
4
3
5
5
1
4
3
1
1
3
3
5
4
5
5
3
3

915-340 Dance History
FA



















951-100 Introduction to Urban Studies
SS-1
5


5
4

5
4


5
4
3



5
3

951-205 Urban Social Problems 
SS-2
4
3

5
4

4
5


4
4
2

2

3
3

951-323 Asian Americans
ETH S



















951-324 Latino Communities in the U.S. 
ETH S



















951-392 Analysis of South Asia
OC



















Appendix E:  Comparison of (1) Existing General Education Learning Outcomes, (2) Competency Categories Proposed in the Report of the Task Force on the Compelling Idea, and (3) General Education Goals Proposed in the 1991-92 General Education Task Force Report

Existing Learning Outcomes
Compelling Idea Task Force
1991-92 General Education Task Force

(Numbers are from the original report)

1.
The ability to look at things from multiple disciplinary perspectives.



2.
The ability to listen effectively
Effective Communication


3.
The ability to speak effectively
Effective Communication
Basic Communication Skills.

3. Ability to speak articulately with others and to defend one's ideas in debate.

4.
The ability to read effectively
Effective Communication
Basic Communication Skills.

1. Familiarity with a good newspaper and some more specialized journals for lay people (e.g., New York Review of Books, Scientific American) as well as an ability to relate such reading to life issues important to the student.

5.
The ability to write effectively
Effective Communication
Basic Communication Skills.

2. Ability to write standard English in a grammatical, well organized fashion.

6.
The ability to use computers effectively
Technology & Information Literacy
Basic Communication Skills.

4. Ability to operate with ease in a modern library.

5. Basic computer literacy and elementary keyboard skills (may be achieved before matriculation).

7.
The ability to think critically.
Problem Solving & Critical Thinking


8.
The ability to exercise problem-solving skills - such as problem identification and analysis, and solution formulation, implementation, and assessment.
Problem Solving & Critical Thinking



Ethical Decision Making
Great Works.

9. Understanding of ethical systems, their root in human nature and culture, and ways that ethics can be applied to problems in a student's current and future life.


Learning to Learn



Math & Symbolic Languages
Sciences: Method.

1. Basic first-hand appreciation for the important roles played by observation/experiment and reasoning/mathematics in the development of knowledge (scientific method).

2. Basic proficiency in mathematics (may be achieved before matriculation).

9.
A fundamental understanding of the Natural Sciences, including major concepts, principles, and theories of the biological and physical environment.
Environment;

Science & Scientific Ways of Thinking
Sciences: Biology.

1. Knowledge of the basic vocabulary of the biological sciences.

2. Knowledge of current theories of basic processes in the biological sciences.  Application to students' lives.

Sciences: Physical Sciences.

1. Knowledge of the basic vocabulary of the physical sciences.

2. Knowledge of current theories of basic processes in the physical sciences.  Application to current issues.

10.
A fundamental understanding of the Natural Sciences, including the impact of scientific and technological activities and products on individuals, on society, and on the physical environment.
Science & Scientific Ways of Thinking
Sciences: Perspective.

1. Knowledge of the historical development of the sciences.

2. Appreciation for the strengths and limitations of scientific understanding.

3. Knowledge of the ways scientific knowledge affects our approaches to political, social and economic questions, as well as our approaches to personal identity.

11.
A fundamental understanding of the Social Sciences, including major concepts of social, political, geographic and economic structures.
Social Science Analysis & Public Affairs
Social Sciences.

1. Understanding of the basic vocabulary of the social sciences.

2. Understanding of the primary scientific ways of understanding human beings in their social/cultural settings.

3. Understanding of economic theory on both the macro and micro levels.  Ability to apply this theory to contemporary issues.  Understanding of how economic decisions are affected by political and social systems and climates.

12.
A fundamental understanding of the Social Sciences, including the impact that social institutions and values have on individuals and groups in a culture.



13.
A fundamental understanding of the Humanities, including the significance of major events and movements in Western civilization.
Humanities
Historical Development of Western Culture.

1. Familiarity with the historical development of western culture, with emphasis on the development of modes of thought, relationships among ideas, social structures, economic forms, geographic location, and political events.

14.
A fundamental understanding of the Humanities, including a range of literature, representative of different literary forms and historical contexts.
Humanities
Great Works.

1. First hand acquaintance with many of the influential writings produced in western culture.

2. First hand knowledge of the most influential works produced by Asian and other non-western cultures.

15.
A fundamental understanding of the Humanities, including the role of the humanities in identifying and clarifying individual and social values in a culture and understanding the implications of decisions made on the basis of those values.
Humanities
Great Works.

8. Understanding of the various ways of understanding the subjective experience of human beings and of relating this subjective experience to human behavior.

16.
A fundamental understanding of at least one of the Fine Arts, including an understanding of the nature and function(s) of art and one or more ways of distinguishing good art.
Study & Production of the Creative Arts
Great Works.

3. First-hand acquaintance with major works of art and music representing different styles and eras produced in western culture.

4. First-hand acquaintance with non-western styles in art and music.

5. Acquaintance with approaches to critical understanding of creative works.

6. Experiences of an art museum, a symphony, a drama (in the context of current study or previous study).

7. Experience of creating or performing at least one artistic work.

17.
A fundamental understanding of contemporary global issues and problems related to ethnocentrism, through the study of beliefs, values, and ways of life in a country other than the USA.
Global Understanding
Historical Development of Western Culture.

2.  (p. 13)  Knowledge of the historical development of world cultures.

4. Knowledge of world geography (listed as 3 in Appendix VII).

Appreciation for Other Ways of Living and Communicating.

1. Basic proficiency in a foreign language.  Understanding of how language affects our personal identities and the shape of our culture.  (May be achieved before matriculation).

2. Experience in a culture other than one's own (Highly recommended, but may be achieved vicariously in other culture courses).  Knowledge of ways of understanding other cultures.

18.
A fundamental understanding of the causes and effects of stereotyping and racism, and an appreciation of cultural diversity within the USA.
Diverse Communities
Historical Development of Western Culture.

2.  Knowledge of the development of United States culture, as that culture has developed in a western and world context.  Understanding of the origins and experience of social groups in the United States who identify themselves as marginal to United States culture.



�INCLUDEPICTURE "___" \* MERGEFORMAT�








Using the Report of the Task Force on the Compelling Idea as a starting point:





(1)	Develop and detail recommendation VI (Transform the General Education Requirement from a course-based to a competency-based requirement) to a degree sufficient for turnover to the Implementation Team.


(2)	Develop and detail recommendation VII (Integrate a constellation of learning skills into the general education requirement) to a degree sufficient for turnover to the Implementation Team.


(3)	Provide to the Planning Committee periodic progress reports and a written report by a deadline that the Planning Committee will determine.





It is understood that all meetings will be announced and open (announced in All Faculty/Staff broadcast email), and that voices from outside the committee will be given due consideration in the development of these proposals.





It is also understood that, as some of the plans developed by this committee will affect the plans being developed by other committees, there will be appropriate communication among the five satellite committees, and that the Planning Committee will resolve conflicting developments that are not resolved by the satellite committees.








Competency statement.  “Can learn collaboratively and examine the skills, knowledge, and values that contribute to such learning.”


Criteria.


Participates in a learning project with others.


Applies collaborative learning skills, such as communication skills, etc.


Reflects on one’s ability to contribute to the collaborative learning process as characterized in at least one model or theory.


Collaborative learning is characterized by a willingness to explore the ideas and insights of others in an atmosphere of mutual respect, encouragement, and challenge.  Essential to this competence is understanding the distinctions among collaboration, cooperation, and strategies of group dynamics.








Competency statement.  Public and community information gathering.  “Can obtain, summarize, and present information about various public and community characteristics.”


Criteria.


Prepare a brief historical sketch of a geographic or social community using secondary sources.


Obtain, tabulate, and summarize census type statistical information about a geographical area.


Obtain, summarize, and present information on two of the following: apartment rent survey, health data survey, real estate sales price survey, social service profile, school inventory and enrollment summary, transportation profile, [rest deleted to conserve space].














National Communication Association: Speaking Competencies





Competency: Chooses and narrows a topic appropriately for the audience and occasion.





Excellent.  The speaker presents a topic and a focus that are exceptionally appropriate for the purpose, time constraints, and audience.  That is, the speaker’s choice of topic is clearly consistent with the purpose, is totally amenable to the time limitations of the speech, and reflects unusually insightful audience analysis.


Satisfactory.  The speaker presents a topic and a focus that are appropriate for the purpose, time constraints, and audience.  That is, the speaker’s choice of topic is generally consistent with the purpose, is a reasonable choice for the time limitations of the speech, and reflects appropriate analysis of a majority of the audience.


Unsatisfactory.  The speaker presents a topic and a focus that are not appropriate for the purpose, time constraints, or audience.  That is, the speaker’s choice of topic is inconsistent with the purpose, the topic cannot be adequately treated in the time limitations of the speech, and there is little or no evidence of successful audience analysis.





Indiana Wesleyan University: Instructional Competencies





Competency:  . . . proficient in the knowledge, dispositions, and skills needed for effective teaching.





Outstanding.  The candidate is skillful in the adaptation of instruction to meet the needs of diverse students in multicultural populations; instructional adaptations result in consistently successful learning for all students.


Proficient.  The candidate is skillful in the adaptation of instruction to meet the needs of diverse and differently-abled students.


Emerging Proficiency.  The candidate adapts instruction for some individuals and student groups; adaptations favor more-abled students.


Needs Improvement.  The candidate does not adapt instruction to meet the needs of diverse and differently-abled students; instruction is targeted toward the “mean,” ignoring more- and less-abled students.

















�May be achieved before matriculation.  While students may achieve any competency before matriculation, those most likely to be achieved are “foundational” competencies (e.g., writing, reading, mathematics, foreign language).





